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ELILABETH HOUSE
YORK ROAD
LONDON SE1 7FH
U-53 4 SO0

The Rt Hon Norman Lamont MP

Chief Secretary

on s 19 DEC 1989
Treasury Chambers

Parliament Street

LONDON SWl

SHIFTING THE BALANCE OF PUBLIC FUMDING OF HIGHER EDUCATICH TO
FEES: DIFFERENTIATIOHN

The recent FES settlement provided for the important shift in
the funding of higher education towards the publicly-funded
tuition fee met under the awards arrangements from autumn 1990,

That is only an interim step in making the fee relate mare
realistically to the marginal cost of provision, by which means
we aim to secure the more cost-effective development of higher
aducation opportunities. The April consultation paper proposed a
further move, from autumn 1991, to differentiated fees. This
would allow the market force of student demand to be felt mcre
equally acress the whole range of provision. The higher flat rate
fee of £1675 already anncunced for 1990-91 adegquately raflects
marginal costs in the least expensive classroom based subijects
but clearly does not do so with more expensive mainly scilence-
based courses.

Response to the principle of differentiation has again been
favourable. However, there have been substantial concerns
expressed about some of the details. In particular, there is a
general feeling that the balance between equity and
administration struck in the proposal for four course bands could
result in counter-productive complexity, at least at the outset.
Many, including the Scottish Education Department, favour a start
with three bands, in line with established practice in setting
feeg for overseas students. At the same time, work on the 1990
fees shift has revealed some unexpected limitations in the
currently available student data needed tec underpin the necessary
financial adjustments.




The consultation paper proposed the following differentiation
(with the fees shown at 1990-91 prices):=-

B = femag at £1675
Humanities, Business S5tudies, Languages, Nursing,
Social Sciences - 45% of provision.

B - feas at £2100
Dthar courses, e Art and Deasign, Education,
Mathematice = 20% of provision.

C = feas at £2500
Enginearing, Performing Arts, Science (excludling pre=
clinical dentistry and medicine) - 30% of provision.

D = feeg at £330
Dentistry, Medicine, Veterinary Science - 5% of
provision.

These yielded an average fee of £2100, requiring another £200m to
be shifted across from the various funding bodies to awards
provision. (The change to the higher flat rate fee required a
shift of some ES00m.)

My revised proposal is to introduce differentiated fees from
autumn 1991 for the following bands:

1 = feas At £1675
classroom-based courses (eg Humanities, Social
Sciences) - 52% of provision.

2 — feed at E£2500
laboratory/workshop-based courses (eqg Science including
pra-clinical studies, Engineering, Creative Arts) - 46%
of provision.

- fees at E4500
Clinical courses - 2% of provision.

Again this yields an average fee of some {2100, so the different
approach would be financially neutral.

While the effective distribution of Band B courses between Bands
1 and 2 removes some of the intended sensitivity and coherenca by
subject in the four bands proposed, it does away with most of the
representations about the allocation of courses to bands and, at
the same time, removes a potentially very difficult definitional
precblem. There will, of course, be a greater distance between the
costs of some courses and the relevant fee level but, as for the
four band model, this will be something for the funding bodies to
take into account in their institutional funding.

We hava always recognised that there was a balance to be struck
here between equity and complexity. I am strongly of the view
that the approach I am now proposing is right in winning tha
prize of differentiated fees while responding to a consistent
thread in the consultation.




I therefora propose to announce, aarly in the New Year, the
package described in paragraph § above. At the same time I would
make it clear that we shall monitor the operation of the new
policy with a view to considering further changes if required in
due course. This will then pave the way for detailed discussions
with the funding bodies, award making bodies and institutions
about the neceszary detailed definitions and figuring to underpin
the further change.

If you or other colleagues sea any difficulty in this, please let
ma know by 10 January.

I am copying this letter to the Prime Minister, Malcolm Rifkind,
Pater Walker and Peter Brooke, and to Sir Robin Butler.




10 DOWNING STREET
LONTION SWIA 24 A

From the Private Secrelan

4 December 1985
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HATION ICOIM: ENGLISH AND TECHNOLOGY

The Prime Minister was grateful for your
Secretary of State's minute of 1 December and
the enclosed reports from the National
Curriculum Council. She is content for your
Secretary of State te proceed to publish
draft Orders on the basis proposed.

s 0

Pt

Paul Cray

Stephen Crowne, Esq.,
Department of Education and Science.




PRIME MINISTER 1 December 1989

NATIONAL CORERICULOM: ENGLISH AND TECHNOLOGY

The key parts of each of these documents are the recommendations
by the National Curriculum Council for attainment targets and
programmes of study. They feollow very closely the advice which
the Secretary of State gave the National Curriculum Council on
the basis of the Working Party Reporta. At that stage you made
a number of important changes relating to Standard English and

the teaching of grammar, all of which are included in the present
recommendation by the NCC.

Recommendat ion

The reports can be accepted without comment.

97

BRIAN GRIFFITHS
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FRIME MINISTER

Q&L ' A ¥

NATIONAL CURRICULUM: ENGLISH AND TECHNOLOGY : ( /:‘:{] I
{ L J

our proposals for English in key stages 2-4 (8-16 year olds) and
Technology were published in June and sent to the Hational

Ccurriculum Council (NCC) for consultation. I understand that you
warae consulted and gave your approval. ol 'ﬁixéﬂ

g

NCC have now reported on the nutcnmﬂ.pf“Eﬂnsultatinn. Copies of

.
their reports are attached. The dxarcise revealed a large

i ——
measure of support for our proposals. NCC have made some
—

relatively small drafting changes and the new versions of the
attainment targets and programmes of study are on the whole
simpler and clearer. They leave the key aspects of the proposals
intqct1 In particular NCC have left untouched the regquirements

]
 —

for standard English in which you toock an express interest before

the proﬁagals';ére published. In answer to those who, unlike the
NCC, have criticised our proposals, we can with confidence point
to attainment targets in the draft orders which require at the

different levels, a mastery of spelling, punctuation and grammar

o

and 2 command of standard English.

e —— —

on English, one other issue has received critical comment in the
media = the advice from NCC that speaking and listening should be

given the same weightlii assessment as reading and writing in all
the key stages. But the point does not arise now: the Draft

order is confined to attairment targets and programmes of study
and dees not touch upon assessment matters. I shall look closely

| at the assessments again, in the light of further advice from

SEAC, when the time comes to make Orders for the assessment of

| English next Spring.




Peter Walker and I therefore propose to incorporate in the draft
Orders the attaimment targets and programmes of study
recommended by the NCC without any amendments. There will be
common Orders for England and Wales. We propose to issue the
drafts early in December. Allowing for the statutory
consultation period we aim to lay the final Order early in March
and get copies inte schools by Easter. Tha Ordars are to take
aeffect from September and it is important to give teachers
sufficient time to plan and prepare. There will be a further
opportunity before the Orders are finally made for us to considar
whether any further revisions are needed.

I should ba grateful te know whether you have any comments
before I proceed to publish draft Orders as proposed above. To
keep to our schedule we need teo know your response by 4

December.

ep M 1 December 19BE3
(Approved by the Secretary of State

and signed in his absence)
DEPARTHMENT OF EDUCATION AND SCIENCE
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ENGLAND : MAINTAINED AND INDEPENDENT SCHOOLS

Academic years
1980-81 1981-82 1982-83

Total Noa. of
School leavers T5r.l TE65.5
{ono'a)

School leavers
with 2 or more
A=-lavalsg, as %
17 year old
population

¥ of school laavers
with 5§ or more
rasillts at
GCEE/O-lavel /CSE

at grades A-C (1)

1984-85 1985=86 1986=87

Total Mos. of
School laavers T5 T36E.2

(000" 5)

School leavers
with 2 or more
A-levels, as §
17 year old
population

% of school leavers
with 5 or more
results at
GCSE/O=lavel /CSE

at grades A=C (1)

l987-88

Total Hosa. of
Schonl leavers
(000"'8)

Echool leavers
with 2 or more
A-levels, ae %
17 year old
population

¥ of =zchool leavers
with 5 or more
results at
GCSE/O=leval /CSE

at grades A-C (1)

{1y Grades A-C at O=leval and latterly GCSE; grade 1 at CEE




PROFESSOR GRIFFITHS

CHATRMANSHIP OF CATE

You will wish to see the attached letter of
20 November from DES and my responsa. It

would seem that some of your informants have

not been correctly briefed!

Pau)l Gray
21 November 1989




10 DOWNING STREET
LONDON SWIA 2AA

From “'!: Private Secroiar)
21 November 1985

CHATIRMANSHIFP OF CATE

Thank you for your letter of
20 November. I have noted that the

information about the course syllabus
attached to my earlier letter of 10 November
was based on a misunderstanding.

Etephen Crowne Esg
Department of Education and Science




ELIZABETH HOUSE
YORK ROAD
LONDON SE1 7TPH
01-934% 2000
P Gray Esg
Private Becretary
10 Downing Btreet
LONDON
8W1l

20 NOY 1389

g S

CHAIRMANSHIP OF CATE [
“1.8

Thank you for vour letter uff;ﬁfﬁ;;emhér. My Secretary of Btate has
now written to Professor Taylor appointing him until 30 June 1953,

There may be & misunderstanding in your letter. The course of which

you enclosed details was not inspected by HMI or recommended for
approval by CATE. It had been withdrawn before HMI inspected the
inatitution. Brighton Polytechnic are understood to have considered
taking legal action against the Hillgate Group, from whose pamphlet the
extract is taken.

m"'rmv.n-vl

%cr_ﬂk_

ETEPHEﬂ CROWNE
Private Becretary




ELIZABETH HOUSE
YORK ROAD
LONDON SE1 7PH
(01-934 9000
rofessor W Taylor
4 Hall Road
Cottingham
HULL
North Humberside 20 KOv 1389
HU16 4QB

5y : =
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I am very pleased that we have been able tg announce your
continuation as Chairman of the Council for the Accreditation of
Teacher Education until the end of June 1993, This letter is in
formal confirmation of Your appointment.

May I say that I am grateful for all that you have done so far, and

that I sheuld like to thank You for continuing to serve. The next
few years will be particularly important for teacher training. It
will have te keep up with the pace of educational reform in the
schools. It will have to be Tesponsive and relevant to the needs of
the classroom. It will have to help promote positive attitudes to
teaching and encourage recruitment of the teachers we shall need in
response to democgraphic growth and the implementation of the
national curriculum. CATE's new terms of reference ara intended to
help the Council to play a wider role than it has previously been
able to in pursuit of these objectives. When CATE has been
raconatituted, I shall seek your advice about your approach to this
wider remit, and what your programme of work might be.

In the meantime, the Department will be in touch with you and with
the University about the detailed terms of the arrangements
relating to the chairmanship that will operate from the beginning
of January.







10 DOWNING STREET
LONDON SWIA ZAA

From the Private Secretar)
l4 November 1989

Do Stopta

NATIONAL CURRICULIIM:
GEOGRAPHY WORKING GROUE

The Prime Minister was grateful for your
Secretary of State's minute of 8 Nevember and
the enclosed interim report of the National
Curriculum Geography Working Group. She is
content for him to respond to the Chairman of
the Group in the terms proposed.

I am copying this letterigtaphen
Williams (Welsh Office), Roger Bright
(Department of the Environment), Richard
Gozney (Foreign and Commonwealth Office),
Robert Canniff (Chancellor of the Duchy of
Lancaster's Office) and Stephen Leach
{(Northern Ireland Office).

N
(o
EBEAUL GRAY

Stephen Crowne, Esqg.,
Department of Education and Science




PRIME MINISTER

NATIONAL CURRICULOM: GEOGRAFHY

John MacGregor has now sent you the interim
report of the Natjonal Curriculum Geography
Working Group, to which are appended &
gummary of the report and the proposed
response to the Chairman, S5ir Leslie
Fielding. Mr MacGregor proposes to welcome
—_—
the report and to arrange for its early

publication.

—
Brian Griffiths (Flag B} recommends that you
should agcept the proposed apprEEHT___

_—
e
i

Content?

P Y

PAUL GRAY
13 Hovember 198% /

| ¢




ANNEX B
HATIONAL CURRICULUM GEOGEAPHY WOREIHG GROUP

INTERIM REPORT: SUMMARY

Chapter 1 - Introduction. This chapter outlines the structure of
the interim report and explains that, while the Group's initial
work has focused on attainment targets and programmes of study,
other issues referred to in the terms of reference and
supplementary guidance will be dealt with in detail in the final
report. Comments on the ideas set out in the interim report are
requested by 31 December.

Chapter 2 Geography in the School Curriculum. This chapter
offers a deflnltiun of the nature of geography, emphasising the
study of plage, Bpace and epvironment, and of the aims of school
geography. The connections between gEQEEEEEY and othar Haticnal
Curriculum subjects, including history, are noted briafly. The
Croup's understanding of the “Current state of geography teaching
in primary and in secondary schools is set out and encouraging
trends such as the use of more varied learning activities in GCSE
are noted as well as less encouraging ones such as shown in the
recent HMI report on primary gecgraphy and history. It is stated
that the Group's propesals assume the equivalent of 3 periods in
a 40 pericd week will be available for geography 1n years 1-9,
with Z periods in years 10 and 11, leading teo GCSE. On advice
from the Curriculum Council for Wales, broadly the same is being
assumed for Wales. The problem of the curriculum for non-GCSE
pupils in years 10 and 11 is noted for later consideration, as
are guestions about assessment, testing and reporting, on which
SEAC advice is requested.

Chapter 3 - Rationale for the Structure of Attainment Targets and
Programmes of Study. This chapter explains why the Group has
based its attainment targets on knowledge and understanding about
areas as well as on knowledge and understanding about
geggraphical themes and on geggraphical skills. The importance cof
pupils acquiring locational knowledge and knowledge about places
is emphasised. The Group's eight proposed attainment targets are
dezcribed; they are:

ATl The Home Arsa and Region

AT2Z The United Kingdom

AT3 World Geography Part 1 (broadly Euroape and the
economically developed areas of the
world - USA, Canada, USSR, Japan,
Australia and New Zealand)

World Geography Part 2 {(a selection of countries frem
different parts of the world, large
and small, more and less
developed, many having historic
connections with the UE)

Physical Geography
Human Geography
Environmental Geography
Geographical sSkills




It is pointed out and illustrated that classroom studles of areas
(ATs 1-4), themes (ATs 5-7) and skills (AT8) can be combined in a
mutually reinforcing manner. Attention is drawn to the overlap
which exists between some aspects of environmental and physical
geography and the present contents of National Curriculum sclence
attainment targets 5 and 9. A request is made that the Naticnal
Curriculum Council be asked to recommend any necessary changes To
the statutory science curriculum before geography is implementad.
The chapter concludes by outlining the Group's approach to
programmes of study, which is to define the matters and skills to
ba studied by reference to ATs 1-8, but to require that the
auuject be approached through a daflned process of geographical
enguiry having ten facets defined in Chapter 5.

Chapter 4 Froposed Geography Attainment Targets. This chapter

consists nr the eight propcsed attainment targets each with
statements of attainment for each appropriate level. Some
statements of attainment are illustrated by examples. A total of
248 statements are listed.

Chapter 5 - Programmes of Study. This chapter develops further
the Group's proposals for programmes of study. It defines the
process of gecgraphical enquiry in terms of stages (identifying
questions, interpreting data, communicating resulte and
evaluating) and lists the ten facets of the enguiry process (map
work, fieldwork, learning from first hand, learning from
materials in the class, using audio-visual materials,
reading/writing /talking /listening, using guantitative date,
using role-play, using new technologies and practical
activities). The report concludes with examples of possible
teaching approaches based on areas, on themes and on aspects of
the engquiry process to demonstrate how the proposed AT= can be
combined comprehensively yet efficiently within the proposed
framework for programmes of study.




DRAFT RESPONSE TO SIE LESLIE FIELDIRG

I am writing on behalf of the Secretary of State for Wales and
myself to thank you for your letter of 30 Octcber enclosing the
interim report of the National Curriculum Geography Working
Group.

I am today publishing the report, with your letter and this
reply, so that those who wish to comment may dc so and so
contribute to your further work.

Both Peter Walker and I are most grateful for the report, and
would like to thank you and the members of your Group most warmly
for all that you have done in such a comparatively short time.

We recognise the great commitment of time and effort that you
have all made in order to produce a report that is well advanced
in its discussion of attainment targets and programmes of study.

I welcoma the Group's proposed structure of attainment targets.

I agree that it is important to establish a framework cf
locational knowledge and to ensure that adeguate attention is
paid to the development of understanding and of skills such as
map work. You have made a strong case for having some
attainment targets devoted to area studies and some to thematic
studies. In the area of thematic studies, I particularly welcome
the inclusion of an attainment target for environmental
geocgraphy, reflecting the central although not exclusive
contribution of geography to environmental education within the

school curriculum.

I note what you say about the interface between sclence and

geography and I am writing to the National Curriculum Council to

tell them that I shall be seeking their prompt advice on this
after you have submitted your final report. Meanwhile, I would be
grateful if the Group constructs its proposed attainment targets
for geography so as to include all those things which 1t regards
as essential to the subject.




I have read with interest the Group's proposals for programmes ol
study. It is a principle of the National Curriculum that
teachers should have freedom to construct their schemes of work
towards combinations of attainment targets. ¥You have indicated
that you will be developing further the preoegrammes of study to
set out the matters toc be taught. I believe that it will assist
teachers to provide them in this way with the building blocks to
make up thelr schemes of work. I therefore look forward to
receiving from you in due course the development of the proposed
programmes of study, setting out in greater detail the matters
that need to be taught within the framework of gecgraphical
engquiry which you have recommended.

We realise that, as vou say in the report, you have much further
work to do, including the necessary task of developing a
curriculum for those pupils in Key Stage 4 who do not take a full
GCSE coursa in geography. I appreciate that this task is not an
easy one. I would tharefore suggest that you consider how schools

might be enabled to select a range of content from within the

full curriculum for Key Stage 4, so as to preserve the depth,
vigour and challenge of geographical studies up to age 16.

We wish you well in your further work towards your final report
next April, and would like to say again how much we appreciate

tha excallent work vou have done so far.




®

FRIME MINISTER 13 November 1989

NATILONAL CURBICULUM: GEOGRAPHY
LNTERIM HEPORT OF THE GEOGRAPHY WOREING GROUP

This HReport 1is a competent document, which emphasigses the need
Eor attainment targets to includs knowledge { localities,
countries, <continents ete) and skills ({such as map reading),
ag well as knowledge of specific areas such as geomorphology

and the snvironment.

I would recommend that it be accepted as it stands.

BREIAN GEIFFITHS




10 DOWNING STREET

LONDON SWIA 2AA
From the Private Seorefary

10 Novemnber 1589

CHATRMANSHIP OF THE COUNCIL FOR THE ACCREDITATION OF
TEACHER EDUCATION (CATE)

The Prime Minister was grateful for your Secretary of
State's further minute of 7 November. She continues to have some
doubts about some of the courses approved in the past by CATE,
such as that detailed in the attachment to this letter. But in
view of the points your Secretary of State makes, the Prime
Minister is now content for him to announce the reappointment of
Professor Taylor as Chairman of CATE until the end of June 1993.

I am copying this letter to Keith Davies (Welsh Office),

Stephen Pope (Northern Ireland Office) and to Sir Robin Butler.

PAUL GRAY

Stephen Crowne, Esq.
Department of Education and Science.




Appendix 3

Extracts from B. Ed. course syllabuses at
Brighton Polytechnic

It is important to note that these courses have been offered
very reecntly and have been given a elean bill of health by Her
Majesty’s Inspectorate, the Council for National Academis
Awards, the Couneil for the Accrediiation of Teacher
Edueation, the local Professional Committes for Teacher
Edueation, the Department of Education and Seience, and the
Secretary of State for Education; in addition, Brighton
Paolytechnie has sinee been granted academic putonomy by the
Couneil for National Aeademic Awards,

Yeiars 1 and 2 Edocation Studies; Condexts for Learning
ourse Tulor Mike Cola
Term 1 (6 % 1 hours) Waeks 7-12)

Aftor an introductory lecture on sociology, the course begins by
examining the growth of mass education in Britsin, Consideration iz
then given to a sample of the extensive literature on the
schooling/economy relationship.

Some of the key quest:ons will be :

To what extent does scheoling exist to fulfil the demands of the
Eoonomy?

What are/should be the rales of teachers and pupils in the process?
Term? (Gxlhours) = G (Weeks 1 - @)

This term begins with an introduction to gender and society, It then goes
on to introduce students to relationships between gender and schooling.
There then follows an introduction te race and society. The Course
concludes witha brief considerstion of the relationship between raceand
sthooling. Some of the key questions will be :

To what extend do schools reinforce gender stereotypes?




A0

Mm teachers imtervene to undermine this process?

To what extent do schaols reinforce racist stereotypes?
How can teachers intervene to undenmine this process?
- 24

In this term, students begin a mone in-depth study of the complexities of
the schooling/econcemy relationship and of the relationship betwesn
schooling and pender. Students are then intreduced to the debate
between the protsgonists of education and those whoe advecate
anti-racist edocation. Students wall be encouraged to make value
judgements on all of these issues and thereby to inform their practice.
The term will conclude with a consideration of current political and
policy decisions related to scheoling.

Term & {10 % 2 hourg} = 2

In this term students will wse their awareness of the contexts in which
learning takes place to examine ways in which policies are interpreted in
terms of curriculum arrangements, classroom procedures, pupil teacher
interactions, and the perception and assessment of pupls, Particular
attention will be given to ways in which the identities of race and gender
affect teaching dnd learning, Consideration will be given to the question
of what should count a8 good and bad practice which will enhance the
students capabilities to determine their own roles and evaluate their own
teaching in these terms.

Indicaiive Reading

. The Soceologieol Reroen

. The British Jowrnal of the Seciology of Eduweation
3. Roce and Class

- Multieulivral feaching

. Educational Links

. Spare Rib

. Femminist Review

. Jouwrnal of Educelion




H&s:

I

5 Bowles and H Gintis, Sshooling in Capitalist Amaorica, RKP, 1976
Paul Willis, Learning fo Labowr, Baxon House, 1977

Henry Cnivoux, Ideology, Cullire and the Process of Schooling,
Falmeayr Press, 1981

Orpen University Course E202, Mass schooling Block 1 Units 2-3

Roger Dale et a! {eds), BEduwcation end the State Vols 1 & 2, Falmer
Press, 19681

Mike Cole and Bob Skelton (eds), Biind Alley: Yowsh in a Crisis of
Capital, Hesketh, 1950

A Kuhnoand A M Wolpe, Feminizm ard Materialism, RKP, 1578

Stephen Wallker and Len Barton (eds) Gender, Class and Education,
Falmer Press, 1953

Sohan Modgil, Gajendra Verma et al {eds), Multicultiral Eduection;
The Interminable Debate, Falmer Press, 1986

. Ernest Cashmore and Barry Troyvoa (eds), Bleck Youwlh in Orisis,

Ceorge Allen and Unwin, 1952

. Mawrice Craft (ed), Education and Cidiwral Pluralism, Falmer

Press, 1954

. University of Birmingham Centre for Contemporary Cultural

Studies, The Empire Strikes Back; Roce and racism in 70's Britain,
Hutchinson, 1832

&. University of Birmingham Centre for Contemporary Cultoral

studies, Unpopular Eduoation: Schooling and soctal democresy in
Enplond sirce 1944, Hulchinson, 1981

 University of Birmingham Centre for Conternporary Cultural

Stodies, Women Take Istue, Huotchinson, 19873

6. David Rubinstein (ed}, Educationand Egualtty, Harper & Row, 1979

i Anne Marie Wolpe and James Donald (eds), Is there anyone here
frome Bdweation? Plute Press, 14984

, Grep Noble et al, Maofing Futures for Young People, Common

Ground, 1935




Education and Equality

Co-grdinator: Ilike Cole
Time; 111 hours
Preamble

This option ofTers students the apportunity to examine in depth issues of
clags, race and gender which formed part of the Education Studies
courses in Year 1 and 2,

The course will focus on the extent to which schools may reinforee
inequalities of elags, race and gender and what their role iz or might bein
promoting equality. It will explore equality 8s a concept and will examine
thearies of class, race and gender per se before applying these identities
thoroughly to the context of education. Tha role of education wall be
viewed alongside that of other institutions of socialization.

Conlexl
Term 7 (12 % 2 hours)
(m) Theories ol equality: liberal, Marxzist and conservatie
(b} Dimensions of inequality: Class
{i) Marxism and neo-Mardsm
{ii} Webertanism and neo—Weberianism
() Dimensions of mequality: Gender
(i} The theory of Patriarchy
{if) Historical and current debate within the Women's Movemenl
Term & {6 x 2 hours)
(a) Dimensions of inequakity: Race
() Traditional racism
(1) The new racism
(b} The Reproduction of Inequality
(1) Socialization

(i) The Media




Term 9 (10 2 1'2 hours)
ia) The Reproduction of insgquality in schooling:
(i Early work on soeial class and education
(i1} The schooling'sconomy relatianship
{iii} Schooling and the reproduction of pender relationships
{iv) Bchooling and reproduction of inequalities of race.
Term 11 {12 x 2 1/2 hours)
la)} BEducation for class equality
(il Comprehensivisalion
(ii] Deschooling
(iti) The role of the teacher
Tarm 12 (B x 2 1/2 hours)
ih) Educabion for pender equality
{i) SBingle-sex schools
(i) Bingle-sex classes
(iii} The curriculum - hidden and actual
ir) Education for race equality
(i) Monocultural Education
(i) Multicultural Eduration

(iii) Anti-Hacist Edueation

Indicative Reading

Martin Barker The New Hacism Junction Books,
15961

Sam Bowles & Seheoling in Capitaliat America RKE, 1076
Harl Gintis




Mike Uole (ed)

Angela Doz

Roscmary Deem (ed)

J W B Douglas

Zilla Eisenstoin

Shulamith Firestone
Anthony Giddens
Glasgow Media
Studies Group

Ivan Hlich

Annefte Kuhn &
Ann Marie Waolpe
[ods)

David McLellan (ed)

S Modgil et al

Robin Pedley

Maden Sarup

Bowles & Gindis Revinired: Falmer Press
Schooling and Capitalism {fortheoming)
Ter Years On

Wornen, race and class Fandom House,
1581

Co-education Reconsidered Open University
Pross, 1084

The Home and the School MacGibbon &
Koo, 1964

The Radical Fisure of Longman, 1881
Libgral Feminiam

The Dialectic of Sex Cape, 1971

The Class Structure of Hutchinson, 1973
the Advanced Sociefies

The Bad News Sernes

Deschooling Society Penguin, 1976
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PRIME MINISTER

I enclose the interim report of the National Curriculum Gecgraphy
Working Group, which was submitted toc me and Peter Walker on 30
October. The Group was established in May to consider the
content of the National Curriculum in geography, under the
Chairmanship of 8ir Leslie Fielding, Vice-Chancellor of Sussex
University. The report is at Annex A and a summary at Annex B.

I belleve that this report paves the way for the necessary
improvements in gecgraphy teaching. It comes shortly after
publication of a critical HMI report on gecgraphy and history in

primary schools.

The Group has made good progress and produced a complete draft of
attainment targets. The attainment targets cover fully and
comprehensively the matters included in the Group's remit. They
include essential knowledge about places, and the essential

skills of map work. Four of the eight attainment targets are

based on the study of area. They begin with establishing a firm

foundation of knowledge about the local area and reglon and the
UK in the early years and move cutward to study of the rest of
the world. Three attainment targets are based on geographical
themes, and I would particularly draw your attention to the
completea attainment target (AT7) on environmental geography. The
remaining target covers geographical skills.

The Group recognises that the work on programmes of study will
need to be further developed, and there are a small number of
other issues on which I propose to ask the Group to do further

work. However there are no points of principle here.




I enclose at Annex C my proposed response to the report. FPeter
Walker is content with this. I should be grateful to kKnow that
you are also content. Tt is desirable that the report should be

published as socon as possibkble so that the Group can stick to the

timetable we have sat for them.

I am copying this minute to Peter Walker, to Chris Patten because
of his interest in anvironmental education, and to Douglas Hurd,
Kenneth Baker, Malcolm Rifkind and Peter Brooke for information.

JM B NHovember 1939

Department of Education and Science




CONFIDENTIAL

FRTME MINISTER
CHATRMANSHIP OF CATE

In September vou asked John MacGregor to conslder alternative
candidates to Professor Taylor as chalrman of the Council for the
Accreditation of Teacher Education. Following advice from

Brian Griffiths, you suggested the possibilities of Professor
Ashworth or Sir Kenneth Green.

John MacGregor's latest minute at flag A reports on his further
discussions. Unfortunately, neither Professor Ashworth nor Sir
Kenneth Green are avallable; and he concludes that Professor
Taylor should be appointed. He argues that Taylor is fully

sympathetic to the Government's policy objectives.

Brian's minute (flag B) reluctantly accepts this conclusion. But
he also attaches to his minute a copy of one of the courses

approved by ¢hTE wﬁlch 1&&?2& a gﬂad deal to be d desired. Brian

suggasts that whlle agreeing ta the appulntﬁent of Taylor, you
should ask John MacGregor what he intends to do about courses of

thi=z sort.

i T

Content to proceed on that basis? = —
cLLAnTJ-

.-"I ] i — i
ok & e R
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8 November 1989 : >
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PRIME MINISTER 8 Novembear 1989

CHAIRMANSHIP OF CATE

John MacGregor has done his wvery best to find an alternative

to Professor William Taylor, but alas, without success.

Sir Kenneth Green would have been an excellent choice but  is

just too busy with Manchester Polytechnic.

In the light of this, it is going to be very difficult to improve

on Professor Taylor.

Having said that, I am dismayed by the attachment, which shows
the way in whieh certain courses which have been approved by
CATE (under the Chairmanship of Professor Taylcocr) continue to
be an appalling mix of scociology and radical socialism. Courses
such as these do nothing to inspire [uture teachers but everything
to instill resentment and disillusionment with our Society.
While it is crucial to preserve academic freedom, I have serious
reservations whether courses such as these should form part of

initial techer training.

While agresing to the appointment of Professor Taylor, it might
be worth asking the Secretary of State what he intends +o do

about such courges azs this.

Pt A

BRIAN GRIFFITHS




FRIME MINISTER

CHATRMANSHIP OF THE COUNCIL FOR THE ACCREDITATION OF TEACHER
EDUCATION (CATE)

I have been carefully considering possible alternatives to
Professor Tayler as Chairman of the new Council for the
Accreditation of Teacher Education, in the light of your Private
Secretary's letter of 11 EEPKEEFEr and our subsequent discussion.
g
Professor Ashworth obvicusly has all the energy and ability
needed to do the job, but as I mentioned to you I see
difficulties in appointing him at present both because as Vice-
Chairman of the Committee of Vice-Chancellors and Principals he
is engaged in a public battle with us on some aspects of
university policy, and he is, any case, likely to be fairly fully
engaged in settling in to his new post as Director of the LSE.

I have discussed the post in parti¢ular with Sir Renneth Green,
the present Director of Manchester Polytechnic, who I think has

the sort of gualities we are loocking for. He was interested in

the post in principle, and in particular in the Council's wider
policy responsibilities, but after consideration has told me that
he does not think it would be right for him to take on what would
be a significant new time commitment so scon after his
Folytechnic nas become an independent institution, and on top oI
his membership of the Universities Funding Council and the
Council for Mational Academic Awards. I shall, however, continue
to bear him in mind for the future and, once the chairmanship is
settled, consider him as a member of the new body with a view to

possible future chairmanship.

The question of the successor is now urgent. Until the Chairman
is appointed, 1 cannot get on with settling the membership, and
the new body is supposed to take up its responsibilities on 1




January. I have not been able to find any other satisfactory
alternatives to FIQEEEEQI Taylor for the particular tasks that
are now for the thairmaﬁ_af this body and am satisfied, as a

result of discussions I have had with a number of people, that
Professor Taylor 1is fully sympathetic to our policy objectives

and has the qualitiés we seek.

I am publishing on Friday of this week the terms of reference of
the new CATE and the course approval criteria by which it will

o —

ﬂp&réEﬂ. I should like to announce at the same time Frofessor

Taylor's reappointment - but until the end of June 1993, rather
e
than for the five years originally proposed. Soundings by

officials suggest that he is unlikely to settle for less - his
retirement from the Vice-Chancellorship of Hull from August 1991
is dependent upon having paid employment at least until June
1982,

I am concerned that we should have clesa ministarial inveolvement
in the development of teacher training, taking advantage of the
wider remit of the new CATE. Professor Taylor has already shown
that he can work constructivaly with énvernment, and I shall be
looking to appoint other members who will assist further.

I would be wvery happy to have a further word with yvou on this, if
you wish.

I am copying this minute to the Secretary of State for Wales, the
Secretary of 5tate for Northern Ireland and the Secretary of the
Cabinet.

ﬂ’hL
J M 7 November 1989
Department of Education and Science
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CATE will be reconstituced with effect from 1 January 1990 with
a wider remit b& members will be appointed by the Becretaries of
Btate on a personal basis and will be drawn from teacher trainers,

other teachers ip higher education and in schools, LEA® and the
businees commusnity ae Council's terms of reference will be:

Secrataries of State for Bducation and
snd Worthern Ireland on whether
»g of initial teacher training mesat

apures approval;

¢ courses to ensure that they

the sriteria:

'ate good practice in initial
1ia for course approval under
ige the Becretarise of Btate on

them; and

=0 advise the Secretaries of Btate as regquastsd or

clier matters reilating to initial teacher training.
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SECRETARY OF STATE FOR EDUCATION AND SCIENCE

Education Council, 6 October

.

iy
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X
142 Thank you for your letter of 29 September.

2. I agree with the line you propose to take todayic:We
must build on the references in both the Commission
Guidelines and the Presidency draft Conclusions to
subsidiarity and respect for national diversity, and
ensure that Community competence in the areas of education
and training is not expanded.

3, I am sure it is right to encourage activities which
are in line with our thinking, for example vocational
training, and te argue on the substance, eg on the need for
proper evaluation of programmes, rather than rely on legal
arguments. The proposed Council Conclusions refer to the
importance of cooperation between the 1Z EC governments
sutsida the Community framework (ie without Commission
invalvement), as well as Community cooperation invelving
the: Complaglinn We must loak to arrangements of this sort
for future work on peolicy matters outside the Communiiy's
remit. ©On this basis it should be easier to limit the role

of the Commission.

4, I am copying this minute to the Frime Minister, to
the other members of OD(E}, the Secretaries of State for
Scotland, Wales and Northern Ireland, and Sir Robin Butler.

D

JOHN MAJOR

Foreign and Commonwealth Office
& Dctober 1989




10 DOWNING STREET
LONDON SWIA 2AA

From the Private Secretary 4 October 1985

TION COUNCIL

Your Secretary of State circulated
details of the approach which he proposes to
follow at the EC Education Council on
& October. It has not been possible to show
it to the Prime Minister. But yvou may like
to show Mr MacGregor the enclosed comments by
Brian Griffiths.

Stephen Crowne Esg
Department of Education and Science.

RESTRICTED




COMMENTS /EUGGESTED AMENDMENTS TO THE
DRAFT EDUCATION COUNCIL CONCLUSIONS

L. The statement that the single market will affect Member

states” educational peolicies is another example of the
Commission's attempt to relate everything to the single market
50 that meagures, ctherwise reguiring unanimity; can be
justified under single market articles of the Treaty (gualified
majority). Exactly the same danger arises with the Social
Charzer. The statement should be removed 1f possible, or
changed to emphasise Member States' need o consider their

educaticonal policies in the light of the single market.

2. Although the second paragraph of (2) stresses HMember States'
competence 1in 'general education policy' it is preceded in
the first paragraph by a reference to 'Community policy ....
in the field of education'. A comma is neaded after 'Community
policy', followad by ®".... and on the other hand State poligies

This will unlink the reference to "Community policy"

from education imn particular.

3. Alse in (2)(para 1), 'taking account' of the Commission's

guidelines should be weakened to no more than 'have regard'.

Otherwise, contrary to what John Macgregor savs in his letter,
the Conclusions are tantamount to Member States' accepting

the Commission's guidelines.
4. Para 3 is Efull of tricky and potentially dangerouslanguage:
'bringing about a Europe of knowledge and cultures'.

To this extent this means -anything, surely it exists

already. One should talk of reinforcing EBEurope's already

high standing in such fields.




- a "multi-c¢ultural' EBurope cannot be an objective. Tt
exists already. And what it is said here that such
a Europe would be basad Upon  SEems to imply a
mono—cultural continent rather than the reverse.

‘developing the Eurcpean dimension in teaching'. This

i8 fine-sounding, but it could be wused against usg in

our drive to increase British content in the History
Mational Curriculum. It needs balancing by, for example,
a reference to 'while not ignoring |[young people's]
sense of national identity'. This is important.

'taking the wvariety of cultural approaches into acocount'.
This is fine as far as it goes, but needs alsoc to refer

to national practice.

5 'A Burcope of Solidarity' is unfortunate, socialist-sounding
language. We are arguing against the use of such language
in the Social Charter (whose preamble refers to "combatting
gocial exclusicn ..« 1in A spirit of solidarity™).

The same word arises again on the last page ("... evolve new
forms of solidarity with the developing countries") and likewise
ghould be dropped.

B Intensification of "cooperatlion with international
organisations dealing with education®. This seems to have
little to do with a Europe 'open to the world'. But more
important this language (on the last page) would give the
Commission scope to claim competence to speak for the Community
in UNESCO, We know there is a grand Commigsion design to
increase its role in the UN system in place of the Member
Gtates. The Commission promoted very similar language in a
resolution last year on telecommunications as a way of claiming

competence in the International Telecommunications Union,




This should therefore be dropped. The proper basis for 'Europe

open to the world® should be a Europe prepared and willing

openly to share its Bkills and knowledge to other less fortunate
Areas. 'Intensified cooperation'’ with the 1l1likes of UNESCD

im hardly a worthy motive.




National Curriculum Council
15 - 17 New Street
York YO1 ZRA

Tel 0804 G22533  Fox, 0904 G22821

circular number 6

The National Curriculum and Whole Curriculum Planning:
Preliminary Guidance

THE WHOLE CURRICULUM CONTEXT

The basic curriculum as prescribed In law — the ten core and other foundation

subjects of the National Curriculum plus Religious Educarion — ia not intended 1o
be the whole curriculum. More detalled guidance on planning within a whaole
curriculum framework will be provided by NCC towards the end of this vear. This
Circular offers preliminary help and Identifies some Issues which schools need (o
consider when sefting the National Curriculum in this broader context.

2 The Education Reform Act says that the curriculum should:
# bebalanced and broadly based;

® promote the spiritual, moral, cultural, mental and physical development of
pupils at the school and of society;

® prepare pupils for the opportunities. responsibilities and experlences of adult
life,

It 15 essential that schools take these aims into account when reviewing their
existing provision and revising it to include National Curriculum requiréments as
they emerge.

The whole eurriculum of a school. of course, goes far bevond the formal timetable,

It invalves a range of policies and practices to promole the personal and
soclal development of pupils, to accommodaie different teaching and learning styles, to
develop positive atritudes and values, and to forge an effective partnership with parenls
and the local community.

Whiole curriculum planning must be flexible, especially during this period of rapid

change when a number of important subject arcas do not yet have statutory
altainment targets and programmes of study. In additon, schools should consider
what provision they wish to make for subjects outside the National Curriculum.

6 Above all, schools need to give the curriculum structure and coherence, thus

demonstrating the elements and strands which bind it together. Teachers need Lo
collaborate in thelr whele curriculum planning. especially in analysing attainment
largets and interpreting programmes of study.




CROSS CURRICULAR PROVISION

To achieve these whaole curriculum atms, schools need to ensure that the planned

contribution of different subjects Is not made in isolation but in the light of their
contribution to pupils’ learning as a whole. Features thal are common to different
suhjects will need (o he treaied in a consistent way by the different leachers involved.
Gireat care is needed 1o achieve a balance between sharing in the implementation of
whale school approaches and ensuring that responsibilities are clearly deflined, leading
to reinforcement rather than unnecessary duplication or neglect.

Opportunities to make these links are already embedded in the approved programmes
of atudy for mathematics, science s and E]‘][_l:ljsh

The term “cross-curricular” is used in various contexts and [t may be helpful, for
review and organisation of the curriculum and the planning of its content, to
distinguish three aspects of cross-curricular provision: dimensions. skills and themes.

CROSS CURRICULAR IDNMENSIONS

These are concerned with the intentional promotion of personal and soclal
development through the curriculum as a whaole.

1 Personal and social development through the curriculum cannot be left o
chance but needs 18 be co-ordinated as an explicit part of a scheol's whole
curriculum palicy, both inside and outside the formal timetable. Personal and social
development involves aspects of teaching and learning which should permeate allof the
curriculum. Whilst secondary schools may offer courses of personal and social
education, it Is the responsibility of all teac hers and is equally important in all phases ot
education.

1 1 Major cross-curricular dimensions which are not necessarily delivered through

eourses of persenal and social education but which promote personal and social
development include equal opporiunities, and education for life in a multicultural
socicty. They require the development of positive attitudes in all staff and pupils
towards cultural diversity, gender equality and people with disabilities.

CROSS CURRICULAR SKILLS

1 There are many cross-curricular skills — communication skills {oracy, Hieracy,

numeracy, graphicacy), problem-solving and study skills, for example — which
can be developed through all subjects. An example is Attainment Target 1 in English
‘Speaking and Listening”. Whilst the development ol oracy is located within English it
should not be the sole responsibility of the English teacher: neither [or thal matter is
the teaching of numeracy the preserve of the mathematics teacher, All teachers have
responsibilities for the teaching of these skills and the principle 1s one of “sharing”
attainment targets.

1 NCC's non-statutory guidance for mathematics, science, and English Key Stage

1 identified ways in which the three core subjects promole communication
skills. Schools need to consider (he most effective ways of co-ordinating teaching and
learning in these arcas. Many are doing this already.

1 Flexibility in planning will be needed to accommodate the requircments of

successive National Curriculum subjects. Schools will regularly need to
reconsider their provision in the light of the opportunities for cross-curricular links
which these subjects will provide.,

CROSS CURRICULAR THEMES

1 These are elements that enrich the educational experience of pupils, and
inelude:

e economic and industrial understanding;
¢ careers education and guidance;

e environmental education;

® health education;

e citizenship (individual, family, community, national, European and

(international, Including legal and political dimensions).

e

1 Where these themes are embedded in the National Curriculum programmes of

study they are statutory, Other aspects. whilst not statutory, arc clearly
required il schools are to provide an cducation which promoics the alms defined In
Section 1 of the Education Reform Act, Cross-curricular themes are more structurced
and less pervasive aspects than other croas-curricular provision, but still make links
between different parts of the curriculum. They include a strong component of
knowledge and understanding. in addition to skills. Most can be taught through other
subjects as well a5 through other themes and topics.

1 Some of these themes may feature in PSE courses (see paragraph 10) and all
contribuie to personal and social development in a number of ways.

®  They explore the values and beliefs which influence the individual and his
or her relationship with others and the wider world.

® They help pupils to respond to their present lives and prepare them for
work and adult life.

# They emphasise practical activities, decislon-making, learming through
experience, and the development of close links between the school and the
wider world.

& Theyprovide relevant ways in which skilis might be developed.

1 All teachers recognise their responsibility for promoting the personal and social
development of their pupils. This can be assisted by giving priority to making

links between what they teach and what their pupils learn at other times and in other
‘paris of the curriculum, They should have a clear view of how thetr teaching contributes

to the whole curriculum experience ol their pupils,

1 The Introduction of the National Curriculum provides a new opportunity ig

promole these links. Attalnment targets and programmes of study are the
bricks with which the new curriculum must be bullt. Cross curricular strategies bond
these bricks into a cohesive structure,




FURTHER GUIDANCE

2 NCCs Curmiewlum Guidanee No. 3, o be published at the turn of the yvear, will

cover in greater depth the issues outlined in this Circular. The guidance will be
followed by other publications on specilic dimensions, skills and themes which
contribute to the perzonal and social development of pupils and o the curmiculom as
awhole.

Oelober 19849 D. G. Graham CBE MA
Chairman and Chief Executive

For further information:
Carol Etherington
MNCC Information Section

Circulation:

Local education authorities

Heads of maintained schools in i".nglan i
Aszsociations of iIndependent schools
Teacher training institutions

Diher bodies
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G-M SCHOOLS

Further to your comments this morning about G-M Schools, I enclose
details of a formal complaint to Peter Walker about the behaviour

of the Director of Education for Fowys.

——

It is worth reading.

BRIAN GRIFFITHS
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CONFIDENTIAL

ELILABETH HOUSE
TORK ROAD
LONDOXN SE1 TPH
11-9:34 004

The Et Hon Norman Lamont MP
Chief Secretary, Treasury
Treasury Chambers
Parliament Street

LONDON

SW1P 3AG

13 SEP 1989
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SERVICE SHARES OF STANDAERD SPENDING: 199?“91
Thank you for your befigr'df 14 Septafiber. -

I realise that the decision taken in July to restrain total
standard spending to a very small percentage increase on 1989-%0
budgets means that all service Ministers are going to have a
difficult time explaining how their 1950=91 service standard
spending total allows for the delivery of the Government's
policies.

Compared with 1989-30 budgets, the education share figure allows
for a cash increase of less than 1% for items other than
teachers' pay. That presents me with particular problems. It is
very difficult to defend the figure as one that will allow for
the implementation of our education reforms, particularly the
national curriculum. As pupil numbers are now rising owverall,
demography is exacerbating the position rather than easing it.
Even using 1989-90 GREs rather than 1989-90 budgets as the
starting peoint, it will be no easy task to demonstrate that the
education figure is adeguate.

Nevertheless, I recognise that it would be extremely difficult
for any service Minister to present a figure for 1990-91 which
was on a cash basis below 1989-90 budgets. Once we have given
each service that figure and made allowances for police and
teachers' pay, where thea Government has specific responsibility
for the financial constraint on the settlement, then there is
very little residue of total standard spending left to allocate.

CONFIDENTIAL
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Given that the room for manceuvre is so limited I am prepared to
go along with your proposals provided other colleagues are also
willing teo do se. I have to say that if there is to ke any
reopening of the figures, T shall want to review the whole
methodology and argue for an apportionment that would take much

more account of the reality of pressures on the education service
in ES90-=915

I am copying this letter to the other members of E(LG), John
Gummer, Richard Luce and to Sir Robin Butler.

= i el 'LI'-

John MacGregor
Apprmved by the Eecretary =
{ ‘State and signed in his absence)

CONFIDENTIAL




APPOINTMENTS 1IN CONFIDENCE

10 DOWNING STREET
LONDON 5WI1A 2A4

From the Private Sacretary 11 September, 1989,

Bl Shple

CHAIRMAN OF THE COUNCIL FOR THE ACCREDITATION OF TEACHER EDUCATION
(CATE)

The Prime Minister hase now had an opportunity to consider
the proposals in your letter of 15 August to Andrew Turnbull.

She would like censideration to be given to alternatives
She would

to Professor Tavler as Chairman of the new Council.
ba grateful for the Secretary of 5tate's advice on the possibility

of appointing Professor John Ashworth, together with any further
alternatives that might be possible.

I am copying this letter to the Private Secretaries to
the Secretaries of State for Northern Ireland and Wales, and

to the Private Secretary to Sir Roblin Butler.

M(ﬂ.,.._,

Pt

2:.T. Crowne, E3g..
papartment of BEducation and Science.

APPFOINTMENTS IN CONFIDEHCE




APPOINTMENTS IN CONFIDENCE

FRIME MINISTER

CHAIRMAN OF THE COUNCIL FOR THE ACCREDITATION OF
TEACHER EDUCATION

*John MacGregor's office wrote in last month proposing that
Professor William Tavlor should be reappointed as the Chairman
of the CATE (Flag A). You said vou wished to wait For

———
Brian Griffiths'" comments on his return.

Brian has now let yog have an interim comment Iin hHis minute at
Flag B. He guestions whether Taylor should continue and
suggests as possibilities S5ir Kenneth Green and Profassor

John Ashworth. He promises some fu}thnr thoughts next weak.

————

[f you are minded to guestion the reappointment of Tayler, I
think we probably should guickly alert DES tc that.

i} Do you want me to tell DES vou would like alternatives to
Taylor to be considared? Rf
[ L3

Do you want to mention either Greem or Ashworth?
 ——

fet

P. GRAY
8 SEPTEMBER 1989

AFPOINTMENTS IN CONFIDENCE




PRIME MINISTER B September 1989

CHATEMAN OF CATE

In view of the government's attempt to increase the supply
of teachers through new channels, CATE is an important body.

Professor William Taylor has done a good job in running

CATE since 1€ was s2c¢t ap 1n 198d4. He is thorough and competent.
Ee is however the guintesscnce of the educational training
establishment - and unlikely therefore to be sympathetic

to a more enterprising approach to teacher training. He

will almo=t certainly side with teachey training colleges

and teacher anicns.

If vou wish to encourage greater chapge 1n this area - which
in view of the so-called "shortagea™ is badly needed - then

vou might be better served by a change of face,
Fossible names might include:

5ir Kenneth Green = Director of Manchester Polytechnic.
Professor John Ashworth - Director of LSE.

I shall provide others by vour return from Scotland.

Bonin a5

BRIAN GRIFFITHS
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Thank you for copying to me your letter of 21 August to Norman Fowler.

I too am particularly concerned that business and enterprise education
should be integrated into the school curriculum. The Curriculum Counecil
for Wales is co-operating with NCC in developing guidance on economic
and industrial understanding. It would be wvery helpful if my officials
could be associated with the discussions you propose with those from

DTI and Employment.

I am copying this to the Prime Minister and other members of E(EP).

Mrs Angela Rumbold MP

Minister of State

Department of Education and Science
Elizabeth House

York Road

LONDON

SE1 7PH
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HATIONAL CURRICULUM: PROPOSALS FOR WELSH

]r;'..r:l-'
I was most grateful Kenneth Baker's initial observaticns
in his letter of July on the Welsh Working Group's Final
Report and my proposals for consultation. A number of
points were made in his letter and I thought it helpful to
update you on these issues.

First, he noted that the proposals, unlike those for
English, included no separate attainment target for
spelling. The Working Group gave conslideration to this
issue and you will note that in what they say abcut the
first and second Key Stages much attention is paid to
spelling in the content of writing generally. However there
is a genuine difference between the languages. While
English spelling is a major problem to all learners,
spelling in Welsh presents few problems since it is largely
phonetic. I will, nevertheless, be interested to see the
observations of the wide range of consultees on this aspect.

I have, as Kenneth suggested, scught the views of the
Schools Examinations and Assessment Council (SEAC) on the
assessment and reporting arrangements. The task presented
to the Wprking Group was complex in view of the variety of
linguistic backgrounds and teaching levels which currently
exist in Wales. Some of the complexity reflects
transitienal arrangements. Some reflects existing practice
at Key Stage 4 which it might be possible to simplify either
now or in the future.

/We certainly accept that...

Rt Hon John MacGregor OBE MP

Secretary of State for Education and Sclence
«Elizabeth House

York Road

LONDOM SE1 7TPH




We certainly accept that more work is needed to refine the
statements of attainment. This will include looking at the
corresponding Welsh and English statements.

Finally, I welcome thHe ldea that we need to consider side by
gzide the Welsh and English proposals and their areas of
difference. Our officials can get together on this issue,

I would not want, however, to hand the task over to the
Waticnal Curriculum Counecil and the Curriculum Council for

Wales particularly bearing in mind earllier experience on
English.

I am copying this letter toc the Prime Minister, Malcolm
Rifkind and Peter Broocke.







DEPARTMENT OF EDUCATION AND SCIENCE
ELIZABETH HOUSE YORK ROAD LONDON SE17PH
TELEFHOKE 01-924 2000

FROM THE MIKISTER OF 5TATE
|

Tha Rt Hon MNoarman Fowler MP
Secretary of State for Employment
Department of Employment

Caxton House

Tothill Street

London SW1H SNF

71 AUG 1389

NATIONAL CURRICULUM: PROPOSALS FOR DESIGN AND TECHNOLOGY .- {
i

{

-

John MacGregor has asked me to reply to your letter of 28 July in
his absence on holiday.

We are all in favour of your view of the importance of
enterprise education and would be happy for your ocfficials to
join ours and those from DTI in discussions on the business and
econcmics elements of the Design and Technology proposadals. AsS
you may recall, John pushed this strongly when he was at the
Department of Industry from 1981/83,.

As you say, however, enterprise education is also an important
facet of other areas of the curriculum. I am glad to say that
the National Curriculum Council will be offering guidance to
schools on economic and industrial understanding as a cross-
curricular theme. We expect this to be published arcund the end
of the year and will be looking to see that it covers the aspects
of enterprise education described in your letter. This should do
much to help ensure that our concerns are met.

{I ?m copying this to the Prime Minister and other members of
ELEP).

Jdoen~

ANGELA RUMBOLD
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APPOINTMENTS IN CONFIDENCE

A Turnbull EBg

Principal Private Becretary
10 Downing Etreet

LONDON BW1A ZAA
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CHAIRMAN OF THE COUNCIL POR THE ACCREDITATION OF TEACHER EDUCATION
(CATE)

As vou know, we are intending to reconstitute the Council for the
Accreditation of Teacher Education (CATE) from 1 January nexc
year. My previcus Secretary of State's minute to the Prime
Minister of 24 April set ocut our proposals. These were elaborated
in Tom Jeffery's letter of 28 April in reply to Paul Gray's of 27
Bpril. Paul Gray's further 'letter of Z May confirmed the Prime
Minister's agreement to the announcament of the Government's
roposals.

I am writing concerning the Chairman of the reconstituted Council.
My Secretary of State wishes to reappoint Professor William Tavylor,
the current Chalrman of CATE, as chairman of the new Counecil and I
am writing to seek the Prime Minlister's agreement to this
appointment.

CATE's present remit is to scrutinise ip _detail all courses of
initial teacher training (ITT) against the Covernment's criteria
foF CoOurse approval, Wiich were Set out in 1504. Togyeiuer Wilh
the Northern Ireland Office and Welsh Cffice, who also receive
advice on courses from CATE, we issued in May a consultation
document which, along with proposals for revising the criteria,
suggested a wider developmental role for CATE. As well as
advising on whether courses meet the criteria, the Council will
ronitor course developments, advise Ministers on any further
revision needed te the ITT criteria, and disseminate good
practice in teacher trainimg. The wider remit being given toO CATE
will increase tre time commitment reguired from the Chairman




APPOINTMENTE IN CONFIDENCE

- currently at least a day a week - and when Professor Taylor
leaves the University of Hull in a year or so wWe would expect to
retain him as Chairman of CATE on a paid basis for two days a
week,

Given the specialised and detailed nature of the Council's work,

my Secretary of State believes that the Chairman should continue
to be someone with ocutstanding experience as a teacher trainer.
Within the field, Professor Taylor, who i3 now Vice-Chancellor of
Hull University, is in & class of hi= own. I attach his extract
from "Who's Who". He has been a strong and effective supporter of
the Government's policy to make teacher training much more closely
directed towards the needs of the teacher in the classroom. He has
devoted over a day a week to leading CATE over the last five years,
and has served for nothing since his contract with Hull regquires
that he spends a substantial part of his time on public service
cutside the University.

While it would be possible to find alternative candidates from the
world of higher education, none would be better, or better attuned
to the Government's priocrities. We do not see that it would be
possible for a businessman to be as effective in steering the work
of this rather technical body. Few businessmen would be able teo
give the time which Professor Tayleor has made available. The same
applies to anyone actively involved in the administration of
schools (eg a Chief Education Officer).

We shall of course be aiming to appoint as members of the Council -
as we do now - businessmen with experience of training in cther
fields and members of LEAs and Governing Bodies with experience as
employers of teachers. Professor Taylor himself has experience of
buginess and is Chairman of NFER-Nelson - the National Foundation
for Education Research's publishing wing - and a non-sxecutive
director of J.H. Fenner (Holdings) Ltd, Hull - an engineering firm.

I am copying this letter to the private secretaries to the
Secretaries of State for Northern Ireland and Wales, who are also
advised by the Council, and te the private Secretary to 3ir Rebin

R_\\:j}m c.-.-.-u_m}:b

8 T CROWNE
PRINCIFAL FRIVATE SECRETAERY







PRoFESSOR TAYLOR

WH's WHo EXTRACT
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10 DOWNING STREET
LONDON 5WIA ZAA

Frovi the Privale Secretary T August 1889

Thank you for your letter of 4 August
to Paul Gray, enclosing a revised list of
the members proposed for the WNational Curriculum
Working Group on modern foreign languages.

The Prime Minister iz content with what
is proposed.

I am copying this letter to Stephen
Williams (Welsh Office).

CAROLINE SLOCOCE

tephen Crowne Esg _
Department cf Education and Science
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In your letter of 1 Augustjfnu asked me to let you have a revised
version of the full 11sY 6f members proposed for the Hational
Curriculum Working Group on modern fareign languages,

Y |

=T = - == m—

I attach such a list. You will note that, of those of whom your
earlier letter of 28 July noted that the Prime Minister had
doubts, have been dropped.
You will also see that Heather Brigstocke is now proposed for
membership. The Minister of State will be speaking to her to
ascertain her willingness to serve. All the menbers now proposed
have bBeéen interviewed by Ministers, except where they were
already well-known to them.

Your earlier letter indicated that the Prime Minister was
concerned that the Group might be tooc large. The dropping of
three names means that the number of members will come down from
15 to 12 (plus the Chairman). This is slightly larger than some
of the other Working Groups, but my Ministers believe that this
is necessary in order to cover adequately the different
languageas.

It is hoped to announce the establishment of the Working Group on
14 August; we will obvicusly need to move fast in order to
contact all the proposed members before that date.

I am copying this letter to Stephen Williams in the Welsh Offica.
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STEPHEN CROWNE
Private Secretary

femmeD G Gy 3108
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OF THE PUBLIC RECORDS ACT




PROPOSED MEMBERS OF THE NATIONAL CURRICULUM WORKING GROUFP ON
MODERN FOREIGN LANGUAGES

Chairman

Profassor Martin Harris. Vice-Chancellor of Essex University

since 1987. Since then has improved that University's

management, efficiency and standing.

Members

Melvin Austin, senior teacher, Hardenhuish School, Chippenham.
Governor of Centre for Information on Language Teaching and
Research (CILT), where he makes a sensible and constructive
contribution. Established excellent languages department in

former school (Lord Grey, Buckinghamshire).

Heather Brigstocke, High Mistress of St Paul's Girls' School.

Classicist. Introduced Japanese into the curriculum at 5t
Paul's. E¥cellent committes member.

Mark Fowler, Modern Language Officer, National Language Unit of
Wales. Expert on examinations and assessment, the only nominee

of Secretary of Etate for Wales (toc whom the Group also report).

Fiona Gilmore, Managing Director, Michael Peters & Partners, a
design and communications consultancy. A lively contributor to
the CILT governing body, and has set up language training in her
own firm for all employees.

Professor Anthony Heathcote, Head of Department of Hispanic
Studies and Chairman of School of Modern Languages and
Linguistics, Sheffield University. Has a high reputation among
academics and strong links with industry and commerce.

Dr I S Patel, former Director of LSE. Important both
praesantationally and realistically to have someone with wide
knowledge of Indic languages. Suggested by Professor Harris as

someone who would make good contribution. Has business




connections and experience.

Otto Polling, former head of Intercultural and Secondary School
Langquages and Support Services, Berkshire. Experience of work
with ethnic community languages, and now with graded assessment
schemes in EC. Very lively contributor.

Robert Pullin, Lecturer in Education, French and Russian,
Department of Education, Sheffield University. CILT governor.
Clear thinker with lots of ideas.

Michael Roe, Head of Languages' Department, the London Oratory
School, Hammersmith. Languages Department includes classics as
well as modern languages. Sound contributor, and covers classies
ag8 well as other languages.

Mary Ryan, head of modern languages, Hannam High School,
Bristel, and acting adviser for modern languages, Avon.
Experience of teaching languages to puplils across the ability
range. Bright and lively.

Dr Charles Suckling, formerly General Manager, Research and
Technology, ICI. Has shown rigorous and common sSense approach on
other Working Groups. Russian speaker, fascinated by languages.

John Wight, Inspector of English as a Second Language, ILEA,

moving to Wandsworth next month as Sanior Adviser. Has
knowledge of Chinese and modern Greek as well as French.




10 DOWNING STREET
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Frovn e Private Secretary
3 Rugust 1989

NATIONAL CURRICULUM: INTERIM HISTORY PROPOSALS

The Prime Minister was grateful for your Secretary of
State's minute of 2 August.

The Prime Minister is content with the approach proposed oy
your Secretary of Etate and with the terms of the draft letter to
the History Working Group Chairman attached to his letter. She
commented that the real test will be the final report, which the
Government can only accept if it is satisfactory.

I am ccpying this to Stephen Williams (Welsh Office), David
Crawley (Scottish Office), Stephen Leach (Northern Ireland
Office, Stephen Wall (Foreign and Commonwealth Office), Peter
Storr (Home Office), Clive Norris |(Department of Emplovment) and
Trever Woolley (Cabinet Office).
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CARCLINE SLOCOCK

Stephen Crowne E=sgq.
Department of Education and Science




PRIME MINISTER

HISTORY WOHEING GROUP

I am teold by Mr MacGregor's office that relations with the
History Worki Are near _breakinq point. Commander

e ——

Saunders Watson i1s to go on leave on Mﬂnda? and Mr MacGregor is

——

part;:ularl? keen to Bee him on Fr*ua} hcfﬂrc he does Bo. He

——

would therefore much appreciate a response from vou tonlght o

the attached if at all posaible.

Are You cantent: :
f %

= with the approach Mr Mac3redgor suggests;

= and with the terms of the attached draft letter.

i
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Carcline Elacock /
4 August 193895 f
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FRIME MINISTER

NATIONAL CURRICULUM; INTERIM HISTORY FR'IEI}H}EME
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I have reflected carefully on the points raised in your Private
Secretary's letter of 26 July'and I fully understand your

anxiaty that the Working~Group should give proper affect to our
concerns in further developing its recommendations and in
producing its final Report. I think that may best be achieved by
my talking to the Chairman of the Group first, rather than by
giving the Group detailed instructions in a published letter, and
I intend to see him as scon as possible after we have agreed the

response.

Nonetheless, we can give the Group stronger guidance on British
History for 11-16 year olds, on a chronological framework and on
what should be included in the attaimment targets. I attach a
revised letter that I would propose to send to Commander Saunders

Watson, which I have discussed and agreed with Brian Griffiths
— —_—

—

overnight since we talked.

I should be grateful for your agreement that we should now
publish the interim report, which has been with us for a month,
accompanied by a letter to the Group's chairman as attached.

I am copying this minute to Peter Walker, Malcolm Rifkind, Peter
Brooke, John Major, Douglas Hurd, Norman Fowler and Sir Robiln
Butler.

2 August 1589
DEPARTMENT OF EDUCATION AND SCIENCE
{Approved by the Secretary of State
and signed in his absence)




DRAFT LETTER TO CHATRMAN OF THE HISTORY WORKING GROUFP (2 AUGUST)

Thank you for your letter of 27 June enclosing the interim
report of the National Curriculum History Working Group.

The Secretary of State for Wales and I are grateful to the Group
for its report. We are publishing it today, together with this
letter. I have set out below a number of issues which I would
like the Group to consider further in developing complete and
detailed recommendations for attainment targets, programmes of
study and related assessment arrangements, for inclusion in its
final report at Christmas. You will of course also be taking
account of public reaction to the interim report, and I know that
you will want to make sure that the Group's recommendations are
guch that they can be eazily implemented in schools.

First, I welcome the Group's recognition that chronclegy is
necesaary for the study of history. I hope that in further
developing your proposals, you will reflect this in clear
recommendations on a chronological framework for the history
curriculum and on the order in which the history study units
should ke taught within the key stages, and by making
appropriate links between the units. I think that this is
essential if pupils are to gain a proper grasp of the
chronological map and the sweep of history.

second, I note that the framework for the programmes of study
which the Group recommends provides for less than 50% of time to
be given to British history in key stages three and four. I
should like the Group to increase this proportion by developing
additional core study units devoted to British history and, in
the appropriate thematic history study units, to give the British
axperience a sharper focus.

Third, I note that the Group has declded to include the content
of historical knowledge in the programmes of study. While I
walcoma this I doubt whether this approach puta sufficient
emphasis on the importance of acquiring historical knowledge and
on ensuring that knowledge can be assessed. It runs the risk that

puplfg;-qraap of the substance of histnr?_;111 not be clearly




established or assessed.

I understand that the Group has considered this aspect of 1ts
approach in soma detail, but I am not convinced that the case
has been made for knowledge remaining cnly in the programmes of
study. I should tharefore be grateful if the Group would look
again at this matter with a view to including essential

historical knowledge in the attaimment targets.

The Group will in any case need to prepare detailed programmes of
study for all the histery study units, spelling out fully and
precisely the additional or mocre advanced content of knowledge -
including dates, events, and people - that must be taught to
pupils working towards each successive level of attainment. These
programmes of study will also need to make explicit what
knowledge i= to be taught to pupils of different abilities at
different stages. We must be sure that pupils are properly
assessed and can demonstrate both knowledge and the levels of
understanding and skill, clearly defined in the statements of
attainment. You should consult the School Examinations and

Assessment Council in formulating your full proposals.

Other matters which I should be glad if the Group could examine

further, after consultation as necessary with the Naticnal
Curriculum Council and SEAC, and in the light of public reaction
to the interim report, include:

a) the need to ensure that statements of attainment are
in all cases sufficiently precise, specific and well-
pitched for assessment purposes. I hope that the Group
will consider the copious use of examples to
illustrate what is wanted at different levels of

attainment:

the detaliled assessment issues listed in paragraph 6.9
of the interim report - in particular, how puplils'
display of factual knowledge should be treated for
assessment purposes.




I am sure that in undertaking your further work you will
continue to liaise closely with the History Committee for Wales.

I am well aware of the very considerable amounts of time and af

thought that have gone into the production of this report, and am
most grateful for that. I look forward to recelving your fimal

report by Christmas.




== IT--__ ".'-
M J.f'llﬂ-’k.,{-‘:w

| ll:;}'f &
4

J
4

b ':-."I.-‘blwll\_--".l\_ -\.L:'_--' r:-\.\_ll.-'. Y BT

s A
- r .-
p
.'l:—" """—,H(' -"'.'I." "-\- ek
- lIl
f
i L It
|
|
]

y & bt i
fdo wdV Lo

Ly
e |
were e OVigea o |

/
IT,_.L ! gl Pz, 4 ¢l E} 7?: ¢
| b,y A ~N&




o

i
I

lf w,f-,ﬁ’ /{f

;" ¥
ul'f_":"—'h-.__.ﬁ -n-..-'l-’ﬁ

f_x-uf_ﬁ, J-ﬂﬂ_}f {{5&4 S

]—
f
73 / .
7 AL g Y B S
i

- _;Mf;«- fffsfﬂ-_.ﬁf’-—-._,ﬁ 7.
‘.

“-\_ '; ir -'I Jrﬁf_.ll---“"?"'d_
i i Ko 3 /.-""' g
A N .'_I A= ~ z:’f” A{/

:
| 4

.-' |
-_,_a-'/’l I 'I

2. e Iffu' /!'L.E{A"ﬂh et )f_f /é (_-:; 'Ii/ g

T

i ! o (

ey

? / E

= _I.l-:_.-'

74 L

J # -,_':f--" Py =

(A f_-_..- -"'_H"‘-q_-
|

1-|:-"'..-*'| N~ JLH / ,{]f{“ [’fff]a'-
Al . :f'{/'" e e

TE DAY LeptimnicD f‘,_’ S 7/ 2018
| THIS IS A COPY. THE ORI NALE

-"'H:'_T“"ﬁt[\:EfJ UNDER SECTION 3 (4) |

Ul THE PUBLIC HECOHDS ﬂLC




JWSRTA10

¥
E] m,.l%

Mepartment of Employment
Caxton House, Tothill Street, Londoa SWI1H 9NF

Telephone 01-273 . 5803
Telex 915564 Fax 01-273 5821

Secretary of Stale

The Rt Hon John MacGregor MP
Segretary of State for Education
Elizabeth House

York Hoad
Q% _g“\“*ﬂ Nt 2
ot

LONDON
SEY1 TPH
HATIONAL CURRICULUM: PROPOSALS FOR TECHNOLOGY

I have seen David Young's letter of 14 Jyfie commending the
report of the Design and Technology Wol ing group and

Kenneth Baker's reaponase of 19 June. too was pleased Lo sea
the report; which builds imaginatively on much of the good
work that has already gone on in schools, particularly as a
result of TVEL.

I would also wish to highlight the importance 1 3ee the whole
area of enterprise education having within the curriculum in
preparing young people for working life. There are a number
of strands here: a proper knowledge-bsse (such as the
practical understanding of business lissues delivered Chrough a
well-designed business studies gualification)y pogitive
attitudea towards enterprise and industry (such as we are
trying Lo encourage through the education/industry
partnerships movement, particularly Compacts); and the
practical entrepreneurial skills industry 18 increasingly
calling for (such as the problem solving and group working
skills developed through practical work-experience). I
therefore welcome the part Design and Technology will have to
play in delivering all of these within the National
Curriculum, and look forward to hearing how all the other core
and foundatlon subjects, and the school currioculum as a whole,
will also contribute. This is an area on which it will be
erucial te give schools detailed practical guidance at the
earliest opportunity if its poslition iz to bhe effectivaly
safe=guarded.
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Empkryment Departreent - Training Agency
Hexlth ond Safety Executive « ACAS
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Secrefary of Sinie
far Employmemt

Az regar@s David's specific proposals, I know my officlals are
already in toueh with those in DTI io working up these ildeas
in more detail. The whole area of enterprise education and

education/industry partnerships is one 1n which the Training
Agency has considerable experience and I am sure 1t would be
helpful if they were to be sctively involved in any relevant
intar-Departmental discussionzs with HCC and SEAC.

1l am copying this letter to the Prime Minister and other
members of E(EP).

S

NORMAN FOWLER




APPOINTMENTS IN CONFIDENCE
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1O DOWNING STREET

LONIDOMN S5WIA ZAA
Fragt rthe Private Secrenary 28 Jnly 1989

EI{F* gi‘fﬁh“'

HATIONAL CURRICULUM: WOREING GROUP O
MODERN FOREIGH LANGUAGES

The Prime Minister was grateful for Mrs. Rumbold's note
of 26 July providing the further information requested in
my letter of 24 July.

I should be grateful if vou and copy recipients would
ensure that this letter 1s shown only to those with a clear
nesd to Know.

In the light of this further material, the Prime Minister
15 content with the proposal to appoint Professor Martin
Harris as the Chairman of the Modern Poreign Languages Working
Group.

She has also considered the proposals cn other members
of the Group in the annex to Mrs. Rumbold's letter and supplemented
by the further Cive names sent to this office yesterday.
The Prime Minister guestions whether the Group should be
as large as is implied by the total number of names put forward,
and feels it should have a maximum size eof ten. Of the candidates
suggested, she has doubts about the proposals to appoint

]

Mr. Collier, Dr. Patel, Dr. Suckling, Mr. Bolton, Mr. Phillips
and Mr. Fowler.

[ am copying this letter to Keith Dawvies (Welsh Office),
Uriel Jamiescon {(Scottish Qffice), Malcolm Buckler {(Paymaster
General's Office), Carys Evans (Chief Secretary's 0Officel,
Peter Storr {(Home Office), Alan Ring (Department of the Environment),
Anne=Marie Lawlor (Department of Employment) and to Trevor
Woolley (Cabinet Office].

v

L = S
| PAUL GRAY)

Stephen Crowne, Esg.,
Department of Education and Science.

APPOINTMENTS IN CONFIDENCE




PRIME MINISTER

NATIONAL CURRICULUM WORKING GROUF OF MODERN FOREIGN LANGUAGES

You asked [or more information about the proposed Chairman

0f this Working Group, Professor Martin Harris, and for proposals

; = —_—
on the other members.

Mrs. Rumbold's minute (Flag A) provides this material.

Brian Griffiths' note (Flag B) provides comments. He doss

not object to the proposed Ehairman-_-éat he suggests rejecting
a number of the Froposed other members, particularly given

the 1nrg¢kﬁumhcr proposad.

T— —

e —

Content to commant as Brian recommends?

et

PAUL GRAY
27 July 1989
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PRIME MINISTER 27 July 1989

BATIONAL CURBICULUOM: WORKING GROUP ON MODERN FOREIGN LANGUAGES

Mrs Rumbcld has minuted you with more information on the proposed
working group on modern foreign languages.

The Chairman while §pnot exiciting can be expected to do a

reagonably good Jjob.
There are two difficulties over proposed members; Eirst there
are far too many - no less than 15 names are put forward: second

goma of the names seem of doubtful wvalue.

I would suggest that the group should have a3 maximum size of
10 and that the following should be rejected:

Dr Patel

TV ZTIER G4 30/7/ 2y
THIS IS A COPY. THE ORIGINAL IS |
iETAINED UNDER SECTION 3 (4)
OF THE F‘@?_C_H_ECUHUS ACT |

Dr Charles Suckling
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DEPARTMENT OF EDUCATION AND SCIENCE

ELIFABETH HOUSE YORK ROAD LONDON 5E17TPH
TELEFHOME 01-834 9000

FROM THE MIRISTER OF STATE

PRIME MINISTER

NATIONAL CURRICULUM: WORKING GROUF ON MODERN FOREIGH LANGUAGES
o P "

Your Private Secretary's letter of 24 Jul ;ﬁsked for a little
more information about Professor HarEIH" rris, and about our
proposals for other members of the Modern Foreign Languages
Worklng Group on which Kenneth Baker minuted you on 20 July.

Professor Harris became Vice-Chancellor of Essex University in

1987. In the quite short time since moving there he has vastly

improved its management, the efficiency of its operations, and
its standing as a University. The days of the "students' co-op"

are well past. In our view, he is clearly in the front rank of
Vice=Chancellors, and he is a firm supporter of Government
policies on University funding. Before going to Essex, he was
Professor of Romance Linguistics at Salford University from 1976.
During that pericd, he alsoc served terms as Dean of Social
Sciencee and Arte and as Pro=-Vice-Chancellor. He was also a
mamber of the UGC and, as Fenneth mentioned in his sarlier
minute, was responsible for negotiating very successfully a wide-
ranging rationalisation programme for modern languages in the
universities. We believe he has both the managerial gualities to
be a good hard-headed chairman of the Group, the academic
standing which will give it credibility, and personal competence

in the European languages to which we want to give precedence.

A list of the other proposed members of the Working Group is
attached. The Group wilill meed to covaer a number of different




languages, and Martin Harris would be keen to have in the Group
members with knowledge of different languages who would be
capable of chairing sub-groups to work on the detail, if he is
asked to serve as Chairman. He welcomed our proposal to include
BEir Peter Parker and Dr I 5 Fatel, who between them cover the
main language groups not covered by Professor Harris himself. We
know Mr Collier and Dr Suckling well enough to know that they
will do an effective job. I am interviewing all the others and
those whom we have sco far accepted have a clear recognition of
the assential framework that will be needed for Forelgn Language
study.

We are considering one or two further candidates to add to the
representatives from industry and commerce; and we should like a
classicist on the Group. I am conducting further interviews.

We were hoping to announce the establishment of thils Werking
Group, with its membership so far and its terms of reference,
next week so that it can start preparatory work and keep us on
course for implementation, at least for the main European
languages, by 19%2. I should be grataeful for vouor agreement that
we should proceed.

I am sending copies of this minute to Peter Walker, Malcolm
Rifkind, Peter Brooke, John Major, Douglas Hurd, Nicholas
Ridley, Norman Fowler and Sir Robin Butler.

A

ANGELA RUMEOLD
26 July 1989




ANNEX
PROPOSED MEMBERS OF THE NATIONAL CURRICULUM WORKING GROUP ON
MODEEN FOREIGH LANGUAGES

Chairman
Profegsor Martin Harris Vice-Chancellor, Essex University

Hembers

Mr Melvin Austin Senlor Teacher, Hardenhuish School,
Chippenham

ﬁk' S5ir Peter Parkar Former Chairman, British Rail. ﬂhair&d‘:r
Pﬂ committee on "hard" languages for CBI
Lt el
Dr I 5 Patel Former Director of LSE, formerly
Director of Indian Institute of
Management and Governor, Reserve Bank of
Tndia

Mr Otto Polling Former Head of Intercultural and
Secondary School Languages and Support
Services, Slough, Berkshire. (Dutch)

Mr Robert Pullin Lecturer in Education, French and
Russian, Department of Bducation,
University of sheffield

Miss Mary Ryan Head of Modern Languages, Hannam High
School, Bristol. Acting Adviser for
Modern Languages, Avon

Dr Charles Suckling, Former General Manager, Research and
FES, CBE Technolegy, ICI. Russian speaker

Mr John Wight Inspector of English as a Second
Language, ILEA; moving to Wandsworth
September 198% as Senior Adviser

TELAULY BrTRED S -

| THIS IS A COPY. THE ORI

| RETAINED UNDER SECTION 3 (4) |
'HE PUBLIC RECORDS ACT |




L "E8-AYESa DEFE, EDUG & BCTERCE

PEOPOSED MEMBERS OF THE RATIOHNAL CURRICULUM WORKING GROUP OH
MODEEN FOREIGHN LANGUAGES

Addsndum

Kenmbers

Frofessor A Antony Heathcoote

Mr Michael Eoe

Mre Flona Gilmore

Mr Mark Fowler

Professor of Spanish,Head of
Department of Hispanic Studies
and Chairman of the School of
Modern Languages and Lingulstics,
Dniversity of sSheffield

Head of Languages' Department
(which includes classics), The
London Oratory School,
Hammersmith

Managing Director, Michaal
Peters and Partners, a design and
communications gonsultancy

Modern Language Officer,
National Language Unit of
Wales

[THIS IS A COPY. THE ORIGINAL IS

| RETAINED UNDER SECTION 3 (4)
)F THE PUBLIC RECORDS ACT |

AT TR T ?’7 39/7/ 20




CORFIDENTIAL
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10 DOWNING STREET

LONDON SWIA 2A4
Friwe Hw Privae SecrElars 36 ..J'L'..lj?' : 1989 .

MATIONAL CURRICULUM: INTERIM HISTORY PROPOSALS

The Prime Minister has seen Mr, Baker's further minute
of 24 July. BShe continues to have major concerns; although
she f=zels that Mr. Baker's minute set out the right
principles, his detailed proposals do not provide for
affactive implementation of them.

I should be grateful if you and copy recipients could
ensure that this letter is seen only by those with a strict
need to Know.

Tha Prime Minister welcomes the proposal tc strengthan
the amphasis on British history for 5-11 year olds. But she
does not consider that the proposals for 11-16 year olds go
far snough. PFor them British history will still remain less
than 50 par cent of the syllabus; and increasing the
rajuiramant through thematic units rather than the core
would not necassarily mean that pupils are taught the broad
sweep of British history. She therafore considera that
there should be at least two extra core units in British
history for 1l1-16 year olds,

The Prime Minister recalls that the letter Mr. Baker
sent to Commander Saunders-Watson when the working group was
astabliszhed gave a strong stear on the importance of
chronological study. That appears to have had little
impact, and she therefore guestions whether giving a similar
steer at this stage would be wholly effective., She
therefore feels that your Secretary of State should press
for a clearly set oot chronclogical framework for the whole
curriculom,

ans ragards profile components and the programmes of
study, the Prime Minister considers it is necaessary to go a
lot further than Mr. Baker proposed. 5She does not think
that ralying on historical knowledge being covered in the
programmes of study i1s sufficient, and she finds it
inconcaivable that thé working group could not develop
profile components based con knowladge 1f they wished to do

7
CONFIDENTIAL Ve
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so., She therefore considers that the profile components

storical content and that

should be redrafted to include histo
the programmes of study should be
chronology which links one pariocd of history

gaet out to show explicit
o the next.

I am copying this letter to Stephen Williams (Walsh
Office); David Crawley [(Scotbish Office}, Staphen Leach
(Northern Ireland Office), Stephen Wall (Foreign and
Commonwealth Offiecel, Colin Walters (Home Office), Elive
Norris (Department af Employment) and Trevor Woolley

{(Capinet Officel.

Faul Gray

Stephen Crowne,; Esg.,
Department of Bducation and Scien

CONFIDENTIAL




PRIME MINISTER 25 July 1989

NATIONAL CURREICULOM: THTERIM HISTORY PROPOSALS

In responding teo your comments, Kenneth Baker accepts a number
of the shortcomings of the History Working Party report. He to

iz concernsed about:

the lack of emphasis in the proposed curriculum on British
e ————————

history;

o ——

e

the failure to stress the impertance of chronology:

and the need to specify historical content as well as histarical
metheod and skills.,

Indeed on the last issue he aven says that the Working Party started
oy trying to define attainment targets in respect of knowledge
- but gave up for a variety of reasons,

.,

While he clearly shares your congerns, his minute

helpful in pointing the way forward.

British History

He suggests that this problem could be dealt with by strengthening
his letter to the Chairman of the Working Group:

(a) improving on the time allocated to British history for 5-11

vear olds;

regquiring that at least one of the thematic history study
units should focus on British history.




He claims that this would significantly alter the balance betweean

British and other His?ﬁf?‘ e, g, U e e -
S -

P Mo ﬂ\._.--""ﬁ--———n_“_ :

The proposal for improving the curriculum for 5-11 year olds

iz fine. The other preoposal, however, 1s not.

L=
————

The difference between the two proposals is as follows:

British History/Total History in Percentage Terms

riginal Working Party Fecommendad Change

Ages 11=-14 2L% 28%
Ages 14-=16 20% 103

This is simply not good enough. British history still ramains
- W —
less than 50% of the history syllabus. In addition by inereasing

the reguirement through- thematiec units rather than through the
core, pupils will r:uI{’ necessarily be taught the brdad sweep of
T ————

—

BritisH history - as the thematic units could cover the most exotic

and frivolous subijects.
Recommendation
ia]l Accept the proposal for 5-11 year olds;

{b) Insist on at least two extra core units in British history

for L1=16"vear clds. QIN.;{_J{
i

-|_-—-—'_'-_-_
Chronology

Eenneth Baker suggests giving his letter to Commander Saunders=-
Watson a strong steer on the importance of chronological study.
This is good., Unfortunately, however, there is already a strong




steer in the letter written by the Secretary of State to Saunders-

Watson at the time the committe was set up. That clearly had little

Impact and 1t highly doubtful if adding a steer at this Rtéae

will do the trick.
=

Recomm=andation

Reguest a eclearly set out chronological framework for the whole
curriculum. b;ff _ A
Bges

Profile Components and Programme of Study

This i3 the orax o fF his letter and regrettably ita
disappointing part.

His argqument is that:

the group tried to define attainment targets based on knowledge,
but failed;

historical knowledge is covered in the programmes of study,
80 there is no need to re-define the profile components (ie
what pupils should know at various ages) to include knowledge
as wall as historical skills and methodology.

But this is to defend the weakest part of the Working Party's
report. I find it 1inconceivable that the Working Party could not
develop profile ﬂﬂmﬁ;HEHEE_EEEEE_nn knowledge 1f they wished to.
That is precisely what '0' level and 'A' level histery has been
doing for the past fEEtEEEEEEs. Redefining the profile components

———

is not a huge task. It is spelt out in two pages of the report

e ———

S
(25-26) and could be easily redrawn in two to three meetings.

The reason the Working Party does not wish to re-define the profile
components is that the result would then be a rejection of all
the new history stands for.




Recommendation

t is wvital that the profile components are re-drafted te include

higstorical content and that programmes of study are set out

show an explicit chronolegy which 1inks one period of history

the next.

157,

£

ERIAN GRIFFITHS




10 DOWNING STREET

LONDON SWIA TAA

From the Principal Private Secrélary 23 July 19895

TEACHERS' GARDEN PARTY

The Prime Minister has asked me to thank Mr. Baker and
these in the Department who helped organise the Garden Partw
at Buckingham Palace. It proved to be a very enjoyable ;
occasion, The Prime Minister had an opportunity to talk
with a wide cross-section of teachers and others working in
education (from the Isle of Lewis southwards) and she was
delighted with the enthusiastic response to many of the
sovernment's policies which she encountered.

I am copying this letter to Mr. Baker at his new

office. T am also sending copies to David Crawley (Scottish
Office), Stephen Leach (Northern Ireland Office) and to

Stephen Williams (Welsh Office).

ANDREW TURNBULL

o

tephen Crowne,
Department of Education




TEACHER'S GARDEN PARTY, 25 JULY

Bs you will recall, this is a special anniversary ocecasien for

the education service. The anniversaries being celebrated are:

e ———

- the setting up of Privy Council's Committee on Education

on 10 April 1839; =

- the appointment of the first Inspector of Schools on 9
December 1839. \ =T

——

These ovents are also being commemorated by special stamps and

piblic events including exhibitions and lectures.

2.000 teachers will be present at the Gafden Party and numercus
distinguished guests. FPrincess Anne and the Duke of Kent will be

leaving at about the time of wyour arrival.

I attach:

FLAG A Letter frem Mr Baker about the arrangements
FLAG B A programme

FLAG C A li=st of guests

It is intended to keep this as an informal wvisit. But Mr Baker
did ask whether there was anyone on the guest list wou
particularly want to meet. If =o, please mark their names and I
will let the new Secretary of State know.

dauﬁﬂ
Caroline Slocock
24 July 198BS
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PRIME MINISTER L g
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La {;pﬂve setn your Private Secretary's letter to mine of
li,&ﬁly on the Interim Report of the History Working Group.

NATIONAL CURRICULUM: INTERIM HIESTORY PROFPOSALSG

2. You will know from my previous minute that I consider
that the proposals at present under-play British history. We
share that concern. I should be happy to strengthen my
letter to the Chairman of the Working Group to make clear
that the emphasis on British history should be increased not
only in key stages 1 and 2 (5-11 year olds) to improve on the
50% of time currently allotted to it, but alsc in the later
key stages: at least one of the thematic history study units
pureded by pupils, in addition to the core unite of British
history, should focus on British history. That change would
significantly alter the balance between British and other
history.

3. I should alsoc be happy to add to my letter to

Commander Saunders Hatsgn,% strnng steer on the importance of
chronological study as a basis fnr_ﬁiﬁber hﬁEErEbﬁndlﬁg of
political, constitutional and other historical development.
know that the Group would welcome that. It has made its
support for a chronclogical approach clear, and that
underpins the programmes of study it wishes to develop. But
there will be considerable criticism of the Group's stand. A
strong steer from us that the Group should stick to and

emphazise chronological studies will strengthen its hand.

4. Like vou, I should be most concerned if the Group's
approach left open to chance the proper acguisition of
knowledge and did not specify clearly the historical content
which is to be covered. As the Group itself makes clear,




interpretation and enguiry must be firmly founded on
knocwledge. I wish to stress that in my letter to Commander
saunders Watson. But I am also aware that the Group started
by trying to define attainment targets based on knowledge,
but felt obliged, after long deliberation to change its
approach because the structure of attainment targets became
complex and unwieldy, dealt inadeguately with chronology, and

resulted in some major gaps of coverage.

5. I believe that what the Group has proposed is in
practice an ingenious way of ensuring that an adegquate range
of historical knowledge is covered, and is taugnt on a
chronological basis. The essential point is that programmes
of study, guite as much as attainment targets, are statutory
requirements. Teachers must teach what is in the programmes
of study. Testing will be based on what is prescribed in both

the attainment targets and programmes of study. There ie no
gquestion of pupiles being able to demonstrate attainment only
in historical understanding and skills without reference to
the facts and knowledge in the programmes of study. This is
of course the approach adopted succesafully in the Design and
Technology Report which we recently endorsed as the basis for
cur statutory proposals.

6. The approach dose rely upon getting the programmes of
study right. That is why I wish to stress in my letter to the
Working Group that it should spell out precisely and in
detail in the programmes of study the factual knowledge which
is to be covered; and what additional knowledge is to be
taught and demonstrated by pupils if they are to be
considered as having reached progressively higher levels of
attainment. This is not mere refinement: it is fundamental to
the success of the Group's approach. In that way the
attainment targets and programmes of study will be bound
together effectively to deliver our key objectives. Commancer
Saunders Watson fully recognises and accepts that, and he and
the Group are committed to producing comprehensive programmes
of study which make very clear what pupils must be taught and
provide a spund basis for assessing their knowledge.




L 4

v ¥ I do not think that, given the work which the Group has
already done and its attempt to produce attainment targets
based on content, we can realistically ask it to go back to
the drawing board on profile components and attainment
targets. In practice I believe that what I have proposed to
gay to the Group on programmes of study will fully meet our
concerns. We can also ask the Group, and in due course the
School Examinations and Assessment Council, to ensure that
the profile component on historical understanding, based on
knowledge, is given greater weight for teaching and
assessment purposes than the profile

component on investigation.

. I should be happy to digcuss all this if you wish.
Publication of the Group's interim report is now widely

anticipated and I ought to respond soon.

9. I am copying this minute to Peter Walker, Malcolm
Rifkind, Tom King, Geoffrey Howe, Douglas Hurd, Norman Fowler

and to Sir Robin Butler.

KB Eﬂ+:uly 1989
Cepartment of Educaticon and Science







21 July 1989

HATIONAL CURRICULUM: MODERN FOREIGH LANGUAGES

I have no substantive comments to make on the choice of Chairman
of “the terms ¢ reference for the Working Party and would,

therefore,; recommend accepting both as proposed.

T%ﬂ;kﬁ~ {:ﬁ

BRIAN GRIFFITHS




ELIZABETH HOUSE
YOREK ROAD
LONDON SE1 7PH
01-934 9000

The Rt Hon Margaret Thatcher MP
Prime Minister

10 Downing Street

London SWl

O Mo s

TEACHERS' GARDEN PARTY, 25 JULY

19 JuL 1989

I am delighted that you are able to give some time to this
special anniversary cccasion for the education service. I
understand that your intention is to arrive a little before 5 pm
when we are expecting the two Royal Guests, Her Royal Highnesg —
the Princess Royal and His Royal Highness the Duke of Kent to
leave.

gy

The main body of the guests will be teachers in schools and
further education colleges from all four countries of the United
Kingdom - about 2000 of them, plus spouses. The Secretaries of
State asked the local education authorities (LEAs) to nominate
teachers for invitation - local education authorities in England
for example were invited to nominate 15 teachers each. LEAS were
asked to spread their nominations between teachers of different
senlority (heads and assistant=z) and between the different phases
of education - primary schools, secondary schools and further
education colleges. The reaponse fram teachers to these
invitations has been very enthusiastic.

In additicn there will be a substantial number of distinguished
guests with educational connections of variocus kinds. T attach a
list of these, covering Bishops and Peers, Members of Parliament,
Leading Representatives of Teacher Asspciations and Chairmen of
Education Committees.

I also attach an outline tlme—taEle faor the afterncon. I pIopose
to make my way to the area of the Terrace steps at about 4.45 to
receive you on arrival. We are planning to keep the per8E1i0on as
infermal ae possible and you may prefer simply to walk among the
guests. But please let me know if there are any whom you would
particularly like to meet.




ATTACHMENT A

OUTLINE TIMETABLE FOR 25 JULY

3.45pm

* Approximate times

Guest assemble in garden.

Royal Guests arrive, received at Terrace steps
by Becretaries of State, Mr Roberts and Mrs
Rumbcold, and spouses. (Senior officials of
Education Departments in attendance for
additional introductions if appropriate).

Princess Royal, escorted by Secretary of
State, and Duke of Kent, escorted by Mrs
Rumbold, begin walkabout.

Mr Rifkind and Mr King escort Princess Royal;
Duke of Kent escorted by Mr Wyn Roberts.

Prime Minister and Mr Thatcher arrive; met by
Mr Baker.

Royal Guests depart.

Party ends.
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ATTACHMENT A

& sisnoes C
The Rt Rev Michael and Mrs Adie (Bishop of Guildford)

The Rt Rev J Hannigan (Roman Catheolic Bishop of Wrexham)
PEERS

Lord and Lady Eccles#*

Lord and Lady Glenamara*

Lord Ritchie of Dundese

Lord Henley

Lord and Lady Hailsham of 8t Marylebone*
Lord and Lady Mulley®

Lord Peston

Lord Stewart of Fulham*

Lady Plowden

The Viscount Davidson

Lady Dawvid

Sir Geoffrey and the Baroness Warnock

KNIGHTS/DAMES

Dame Mary Smieton

Sir Anthony and Lady Wagner

8ir William and Lady Barlow

Rt Hon Sir Reginald and Lady Prentice*
2ir Teoby and Lady Weaver

5ir Roy and Lady Harding

Sir Anthony and Lady Part

5ir Gegffrey and Lady Chandler
S8ir Michael Caine

8ir David and Lady Hancock

*Pormer Ministers of Education/Secretaries of State for Education

and Science. 1In addition Mr Kenneth Lindsay who was Parliamentary

Secretary to the Board of Education in 1937-40 will attend.




MEMEERS OF PARLIAMENT
Jagues Arnold MP

Mrs Rosie Barnes MP!
Gaerald Bowden MP

Jahn Bowis MP

Anthony Coombes MP
David Evennett MP
Martin Flannery MP
Harry Greenway MP
Michael McNair-Wilson MP
Steve Norris MP

James Pawsey MP

Timothy Reison PC MP2

Gerald Steinberg MP

Jack Straw MP3

Malcolm Thornton MP

Ms Emma Nicholson MP (as Spouse of Sir Michael Caine)
Crispin Poyser Esg (Clerk to the Educaticn, Science and Arts

committee, House gof Commons)

NORTHERN IRELAND MINISTERS - (with Spouses)

Rt Hon Tom King PC MP
Dr Brian Mawhinney

WELSH OFFICE - (with Bpouse)
Wyn Roberts MP

DES MINISTERS - (with Spouses)
Rt Hon Kenneth Baker MP

Mra Angela Rumbold MP

John Butcher MP
Robert Jackson MP

:5DP Spokesman on Education

2chairman of the Select Committee on BEducation, Science and
Arts

iLlabour Spokesman on Education




UNION REPRESENTATIVES

Fred Smithies* National Association of Schoolmasters/Union of Women

Teachers

Fred Jarvis* Naticnal Union of Teachers

Peter Dawson National Association of Teachers in Further and
Higher Education

David Hart* National Association of Head Teachers

Secondary Heads Association 6 representatives

Assistant Masters and Mistresses Association 5 representatives
Professional Asscciation of Teachers 6 representatives
Mr L K Street Asgssociation of Principals of Colleges

*General Secretary of the Union
DTHER

Dr Clare Burstall, Director of the National Foundation for

Educational Research.

Mr D Hatfield, Secretary of the Soclety of Education Officers.

Professor William Taylor CBE, Vice-Chancellor of Hull University
and Chairman of the Committee for the Accreditation of Teacher
Education.




CHAIRMAN OF EDUCATION COMMITTEES — UNLESS INDICATED OTHERWISE

BARNET Cllr Roy Shutz

BARNSLEY Cllr Howard Lavender

"BERXSHIRE John Whitwell

BIRMINGHAM Cllr Mrs N Hafeez Vice Chairman
L Mr David Hammond Chief Education Officer

BOLTON Cllr Deon Eastwood

BRENT Cllr Len Snow

ERCMLEY Cllr Mrs Joan Bryant

BUCKINGHAMEHIRE Mre R K Wingrove

CORNWALL Mrs L M Yelland Vice Chairman

CRCYDON Cllir A Pelling

DORSET Mrs Pamela Seaton

DURHAM Cllr Michael Kellner

ENFIELD Cllr Peter Elvidge

EEEEX Mr=z D Hutton

GATESHEAD Cllr A C Brazendale

CLOUCESTEREHIRE Mr T M Skinner

HARINGEY Cllr N F Kemblae

HEREFORD and WORCESTER Mre L O Barnet Viece Chairman

HERTFORDSHIRE Lt Col J Fielder

ILEA Mr Tony Powell JP

REENT Major J L Thomas Vice Chairman

KINGSTON Cllr Paul Clokie

LANCASHIRE Mrs Josephine Farrington

LINCOLNSHI Cllr W J Speechley

MANCHESTER Cllr A Burns Deputy Chairman

NEWCASTLE Cllr Mrs J M Lamb

NORFOLKE Mrs J M Roualle

NOHRTH YORESHIRE Sgquadron Leader J F Donaldson

NOTTINGHAMEHIRE Cllr Fred Riddell

REDBRIDGE Cllr Morris Hickey

ROCHDALE Mr A N Naylor

ROTHERHAM Cllr T Sharman

SEFTON Cllr Dr A Brogden

S0UTH TYNESILDE Cllr Brian Howard

SUFFOLK Mrs N P Alcock

STAFFORDSHIRE Mr T R Wright




STOCEFORT €Cllr Jacquline Roberts
BUTTON Cllr Bteve Penneck
TAMESIDE Mr D Marbeck Deputy Director Educatioan

WALSALL Cllr T J Martin
WILTEHIRE Mr A J Winmill

THE WIRRAL Mr M G Nichol Director of Educatlon
ISLES OF SCILLY Mr L ¥W Michelle




FC5/89/160

SECRETARY OF STATE FOR EDUCATION AND SCIENCE

Fducation: Liaison with the Commission
Tt chose

e, Thank you for your letter of~7 July concerning Community

discusgicon of education matters.

.aF I agree with vour proposal to set up an informal
group of Permanent Secretaries/Directors of Education
under Commission chairmanship and that we should take
early soundings of other member states. Our cfficials

are in touch about this. It would also be useful for
UKRep to follow up Sir D Hancock's recent discussions

with the Commission. If reactions are favourable, I agree
that there might well be merit in transferring parenthood

of the i1dea to the French.

I am copying thi= minute to the Frime Minister,

3
5ir Rebin Butler and Sir David Hannay.

{ GEOFFREY HOWE)]
Foreign and Commonwealth Office
1B July 19B%




DEPARTMENT OF EDUCATION AND SCIENCE
ELIZABETH HOUSE YORK ROAD LONDON SEL 7PH
TELEPHONE 01-934 9000
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FROM THE MINIETER OF STATE K ['H d_i'r

1L e
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With the summer recess approaching, I thought it was timely to
write to you about an aspect of ERA policy which is generating
correspondence.

Local management of schools (LM8) will be increasingly in the
minds of parents, governors and education staff over coming
months as local education authorities finalise their IMS schemes
for submission te the Secretary of State by 30 September.
Kenneth Baker and I have been greatly impressed by the hard work
which is being put intec this task; we have indeed recently
recaived the first formal submissions well ahead of schedule. A
number of you will, T am sure, already have seen draft LMsS
schemes from LEAs in your areas. LEAs are required to consult
their schools on their plans, and this local consultation is
attracting a good deal of interest.

As with any major reform, the introduction of IMS has aroused
anxieties and uncertainties. Schools in particular have been
looking at how much money they will get and scme have expressed
concern that, because their budgets will in future be basad on
average teachers' salary costs, they may have to shed valued and
exparienced staff in order to pay their actual salary bills.
These concerns are understandable but unfounded. I thought you
would therefore find the enclosed brief on this particular aspect
of IMS helpful in responding to queries or concerns which your
constituents may raise.

ST SN SE N

ANGELA RUMBOLD




THE TREATMENT OF TEACHERE' SALARY COSTE UNDER SCHEMES OF
LOCAL MANAGEMENT OF SCHOOLS (LME )

How it Works

1, Although the main deciding factor will be pupil
numbers, LEAs will also be able to allow for specific school
needs in their LMS formulae, such as different premices
cogts, the higher costs of pupils with special educational
needs, and the costs of supporting the curriculum in small
schools.

2. This is because to fund the actual salary costs of
individual schools would mean funding schools according to
numbers of teachers rather than numbers of pupils. It would
be counter to the policy aim of putting pupil numbers at the
heart of funding.

3. All pupils of the same age must be funded at the same
level - including the same ealement for teaching costs -
irrespective of which school they attend within an LEA.
Schools' budgets must therefore reflect the average salary in
the LEA for teachers of different pupil age groups.

4. It is important to recognise that average salary
co8ts in an LEA are likely to be very close to the top of
teachers' pay scale, so few schools will in practice have
significantly higher than average salary costs. By this
September, half of all teachers in the country will be at
top of the pay scale and the national average will be the
penultimate point on the scale,

3. It is central to effective budget management by
schools that governors take account of the cost implications
of their decisions. Schools must therefore be charged actual
salary costs for the staff they employ. Even in schools with
stable staif there will be changes over time, and governors
Wwill be able to compare the costs and benefits of different
appointments,

6. Managers in the public and private sectors have to
take account of staff costs in their management decisions. It
must be right therefore for governors to remain accountable
for the financial consequences of their staffing decisions.
Their new powers must be matched by responsible and effective
decision-making. The Government is committed to the freedom
and discipline of cash budgeting.

p LME of itself in no way affects the overall amount of
money available within authorities for school education. It
simply represents a fairer and more cpen way of distributing
the same resources to secure better educatiocnal value for
money.




B. We recognise that it would not be reasonable to
expect schools to adjust to pupil-led funding overnight. LEAs
will therefore ke able to introcduce any gains and losses
gently, taking up to 4 yvears from the start of their LMS
scheme to move to pure formula funding.

9. We also recognise that small schools may face
particular difficulties in paying their salary bills when
funding is based mainly on pupil numbers. LEAs may therefore
provide in their LMS schemes for tapered protection from
exceptionally high salary costs for small schools with fewer
than 10 teachers. This means that well over half of all
schools nationally may have some protection.

ig. There may be a few larger schools which, fer
historical reasons, have exceptionally high salary costs that
cannot be accommodated even with protection during the
transitional periocd. We have said that we would not rule out
the extension of transitional arrangements beyonc 4 years in
individual exceptional cases of particular hardship.

1l. In considering whether such exceptions might be
justified, LEAs will need to lecok at a schoel's formula
budget as a whole - not at staffing costs in isglation. If
they are satisfied that any potential problems are due to
staffing costs, they will need to establish whether this is
due to the number of staff or to their salary costs. If the
latter, we would expect them to consider the age-profile of

the school to establish the extent to which any difficulties
might be expected to have eased by the end of the 4 year
transitional period before daciding whether or not further
protection would be justified.

12. Finally under LMS, the key factor in determining how
much money a school gets will be the numbers and ages of its
pupils. There will be a clear incentive for schools to
attract and retain pupils by offering the best possible
education. There will be competition for excellence and
rewards for success, with popular schools receiving more

money. This should lead to greater responsiveness and
accountability on the part of schools.
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From the Private Secretary 12 July 1383
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NATIONAL COURRICULUM: INTERIM HISTORY PROPOSALS

The Prime Minister has seen your Secretary of State's
minute of 7 July, his draft letter to the Chairman of the
History Working Group and the Interim Report of the Group.

I should be grateful if you and copy recipients would
engure that this letter is givenm only a restricted

circulation to named individuals.

The Prime Minister is extremely disappointed by the
Interim Report. Bhe feels that, while it is good in parts,
the Report is comprehensively flawed, and fails to meet the
key objectives. 1In particular, she feels that:

- there is a eritical imbalance against content and
knowledue and in favour of interpretation and engquiry;

- the weight given to British history is wholly

i nadequate, particularly against the background of your
Secretary of State's comments in his initial letter to the
Chairman of the Working Groupj

- not enough emphasis is aglven to teaching history as a
chronological study of our political, constitutional,
cultural and religious history.

The Prime Minister therefore considers that your
Secretary of State should send a substantially different
letter ko the Chairman of the Working Group from that
currently proposed, suggesting major and not just minor
changes to the Interim Report. This should include
replacing the existing profile components and attainment
targets with those which emphasise content and knowledge,
putting much greater weight on Britiah history {(to form,
say, at least 50 per cent of course time at the secondary
level) and greater emphasis on the teaching of history ae
chronological study.

1 am copying this letter to Stephen Williams {Welsh
Office), David Crawley (Scottish Office), Stephen Leach
{Horthern Ireland Office), Stephen Wall (Foreign and
Commonwealth Office), Colin Walters (Hom= Dffice), Clive
Norris (Depatment of Employment) and Trevor Woolley (Cabinet

fo‘-'_EE*:I. _|I
1"\..1
il_ :

{PAUL GRAY)
Tom Jeffery, Esg..
Department of Education and Science.
CONFIDENTIAL
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NATIONAL CURRICULUM: HISTORY o )= - 4= vhel-
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History Working Group. His minute at Flag A seeks agreement

to his writing to the Chairman of the Gran glvlng it a ﬁ#ﬂﬁf

i, —

Kenneth Baker has now submitted the interim report from the

genaral welcume BuE urging him to tighten up in two areas: fbwbqﬁpL#?

-

making the attainment targets specify more clearly a o[/ (Le™

factual knowledga; p;”ﬂ : -
£ L S b L- IIIII{E._a'I:ﬂ-.F-L.-J

increasing the EEiEiEh history content at the primary ,fxgﬂh S &

laval. N e Uf L
A st

The interim report itself is at Flag B. Ed ey le

___,-'-._,.-[_.
mgh Brian Griffiths (Flag C) is hi ghly gritical of the report, and

ijjfﬁEcnmmﬂnds that Eenneth Baker should go much further in

ingisting on changes to the report by:

S
—y

replacing the existing preofile components and attainment
i targets of those which emphasise content and knowledge;

e —,

putting much greater weight on British history; L

~=Laa 2 = —

re—-writing the content of mcodern British history;

- e ———
—

gending a radically different lettar to the Chairman of
— _-—_'_-‘_—E;%__
the Group.

Do you want to comment in the terms recommended by Erian?
W/

fj- "’MC{M

11 July, 1989.




PRIME MIMNISTER 11 July- 1989

NATIONAL CURRICULUM: HISTORY

The history working party has produced an interim report. They
e

make it clear that this is a discussion document and not a draft

of the final report, and therefore they invite ocomment. The

Secretary of State in his minute to you and in his proposed letter

to the Committee, a&s well as in his rush to get the report

published as soon as possible, would appear to want to preempt

—

— e ———

discussion within government. =

- _-"H;T——-._
This should be resisted. .

o —_—

This is the most important window of opportunity which you have

to make known of your own views on the teaching of history in

our schools. Even if the publication of the report is delayved, ~
if is crucial that you have time to make vour views known.

The New History

—

Einece the 19608 the emphasis in history has been on historical
skillse, the wuse of sources and the need for ‘'empathy'. By
contrast the emphasis on .EEEEEEQEE' content and history as a
story of the past (10868 toc the prem:I has diminished.

T

The result is that by the age of 16, school children have an

extremely incomplete knowledge of British history. In addition

considerable disguiet exists about GCSE history, and in some
_‘_—:‘"._' - - ———— "

schools teachers seem to have enormous latitode in using history

ag the basis to propagate extreme political views.

Interim Report

The interim reaport is a e¢lassic curate's egg of a document

-regrettably all too familiar from Previous wWorking party reports.




While 1t says some sgensible things (eg the nead for a core and
options, the importance of world history etc) avery chapter bears
the stamp of the HMI and is riddled with their jargon,

=

'-‘_ _— g——

—_— ——

On the basis of the attainment targets and programmes of study
which are set out in this document, you can have no confidence
whatever that by the age of 16, children will hav?_a reasonable
kngfledge and underﬁtanﬁiﬁﬁq§?=q€he history of Britain, the record

of its past and its political; constitutional and cultural

heritage® - something which the Secretary of State made guite
explicit in his letter to the Chairman of the Working Party when

it was sét up.

Some reasons for this are:

not one of the five attainment targets (see pages 25 and 26)

—

puts any emphasis on the need for EKnowledge and content; all

of the emphasis is on skills and method; yet historical skills
depend on historical knowledqge:

between the ages 1l-14, compulsory British history consists
of only 3 unitz ocut of 14 (the others include such thematic

units as 'Sport & Society' and 'Entertainment & Society');
e e

between the ages of 14-16, compulsory British history consists
of one out of five units and that is entitled "Mcdern Britain:

Fﬂlitics; Warfare & Social Change® - the political emphasis
of which 1s the coming of universal adult suffrage; the rise
of the Labour Party; Irish, Welsh and Scottfish nationalism
and Britain and Europe: while the social emphasis is on the
changing nature of poverty, the changing role of womean, the
avallability of leisure, the decline of drudgery eto.




In shart; it is highly seleactive and perfectly dreadful;

e

mednwhile, major historical events esuch as the reformation,
the First World War,; the rise and fall of HNHazi Germany are

omitted;

the report emphasises acguiring historiecal skills at the

expense of breadth of historical knowledge.
Interim Conclusion
The report is flawed in four major respects:

e —
(a) there is a critical imbalance against content and knowledge

and - in favour of interpretation and enguairy;

the weight given to British history is wholly inadeguate,

glven what the Secretary of 5State stated in his {nitial

latter to the Chairman of the Working Party:

i

e ——

not enough emphasis is given to teaching history as a

chronological study of our politiecal, constitutional, culture

and religious heritage; %

o T
the content of the Key Stage Four (GCBE) core in British
history which is set out in detail ishEﬁce&dinqu partial

——

and the thematic options border on the frivolous.

___._o—'_-_ = ——

A minor problem is that:

{e] the thematic options are unnecessarily restricted.

F_— =

Suggestions for Improvement

The core of the history course Irom 5=16 should give pupils




knowledge of Briti%ﬂ history starting with ERoman times and

continuing to the present. Its emphasis should be first on

histnritﬂi_ Cﬂﬂtﬂﬂt___gnﬂ then on historical method and

intﬂrpfctﬁﬁlﬁﬁl-" Every pupil 4in this country has the right to
e told the story of Britain's past. The . gtudy of historical
method 1s more appropriate for sixth=formers and college students.

=;%=— = = 5 e

This approach suggests major and not just minor changes are needed

to the interim report.

—
{ il

)

e

(i) Profile Components and Attainment Targets

At present there are ftwo profile ‘components: -  historical

understanding and histcrical investigation and analvsis, which

e

are made up of five attainment targets. These are. spelt. out
on pages 25-326 and are the worse sort of HMI jargon imaginable.

They are the heart of the weakness of the report.

They need to be changed in a major way and not just tinkered
L ————

with. They could be improved as follows:

el

Profile Component 13 Historical Knowledge and Content. This

would contain the key dates, events; and chronological framework

of the courses set out in the programmes of study.
It would show guite eclearly what students were expected to know
and how the whole period would be subdivided sc that it could

be taught.

Profile Componant: 2: Historical Analysisz and Scurces. This

would includea the nature af historical avidencsa and
interpretation. [t should form a miner part of the attainment

targets which are set.

Specific attainment targets could easily be developed from these

two crucial objectives.




Unless the existing profile components and attainment targets
are replaced by those which emphasise knowledge and content,
the HMI and the educational establishment will have succeeded
in embodying the 'ﬂEI history' in the Hational Curriculum! In

e ————— e

other words vou run the risk of achlevlnq FrEElEElY the nppu31tg

%':_
e

nf what you intended in our educational reforms.

(ii) More Emphasis on British History

British histery as a percentage of the history curriculum at

present is as follows: ——

S — ——

Agegs 5=7 0%
Ages T=11 333
Ages 11-14 21%
Ages 14-16 20%

If British history is to be the core of the National Curriculum

this 1s guite inadegquate. In secondary schools British history

—

should form at least 50% of the course time.

(iii) Content of British History

land indeed other history units for which we do not have exemplary

programmes of study).

The suggested programme of study 1s specifically about social
change in order to ‘enhance pupils' understanding of the British

= - e

society in which they 1live."™ This is a travesty of history,
R ——

;hich is first and foremost about uﬂderstaﬁﬁfia_ the past from
ithe perspective of the time in which it took place. Its relevance
to the resent mting but secondary to mastering the
sequence of events, understanding the motivation of key leaders,

growth of institutions eto. Even 1n terms of relevance; it: is




- @
highly selective - with its emphasis on nationalism and the

suffrage.

This course needs to be changed in a major way to be something
like British History 1870-1970, oeomphacising politics, the wars,
the depression and full-employment, the decline of the Empire

ato,

Conclusion

The 1interim report, while good in parts, is nevertheless

cnmprehensi?elz flawed. It fails to provide pupils with a broad

understanding of the record of British history. It is patchy
and modish. To proceed with its suggested framework would be

ke build on a foundation of sand.

Recommendations

Replace the existing profile components and attainment targets

with those which emphasise content and knowlesdge.

Put much greater weight on British history.

Need to re-write the content of modern British histeory.

Thiz ITequires a different draft letter to the Chairman of

the History Working Group.

BRIAN GRIFFITHS




10 DOWNING STREET

LONDON SWlA ZAA

Fram the Privare Secrerary

10 July 1989

-

=
DR oW,

EDUCATION: LIAISON WITH THE COMMISSION

The Prime Minister has seen a copy of vour Sacratary of
State's latter to the Foreign Secretary dated 7 July proposing
Ehat thera should Bea regular informal meatings between the
Education Parmanent Secretaries in the Community undar the
chalirmanship of the Commission. She is rather puzzled by the
suggestion of Commission chairmanship, given that ocur aim is
suraly to restrict the Commisaion's role in education as much
as possinle. Would it not be better to get agreement that the
Presidency of tha day would chair a regular six-—monthly
me=ting? The Prime Minister would be grateful if this could
ba considered further.

I am. copying this letter to Stephen Wall (Foreign and
Comnmonwealth Officel,; Sir Reobin Butler and Sir David Hannay.

k,ﬁ:',g"r\'ﬁ"ﬂ"‘ "1-‘;_\ :I"ﬂ-ﬂ-u‘h'. ]
4}3‘:-* ; )

C. D, POWELL ___

Tom Jetfery; Esqg.
Department »f Education and SClence
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Recent Ministerial discussions have emphasised the need for
Departments to maintain close touch with Commission thinking and
to seek early intelligence of plans which might invelve an
extension of Community competence. 1In this context, education is
a particularly sensitive area, given the priority attached to it
by Mr Delors in his speech to the Parliament of 17 January 1589
and the Commission's recently published medium-term guidelines on
education and training.

Education has not been the subject of informal arrangements
for liaison between the Commission and the Education Ministries
of Member States of a kind that exists in a number of other
areas, partly, I suspect, because it is not covered by the
Treaty. I have in mind in particular the informal meetings of
Permanent Secretaries of relevant Ministrie=s under Commission
chairmanship of the kind that exist, for example, in relation to
vocaticnal training, and to Customs matters.

Ancther reason for the absence of such arrangements may have
been that in its origins the Education Committee was intended to
fulfil the role of liaison with the Commission. But it is clear
that in present circumstances it cannot do so. The pace of
business has increased, representation is not at a high enough
level and agenda are focused narrcwly on preparing the business
of the next Council.

I believe that the handling of educaticn business would be
improved if the Commission were to chair an informal meeting of
Education Permanent Secretaries a couple of times a year to look
at forthcoming business while Commission proposals were still




being formulated. We should benefit both from the meetings
themselves and from the informal communication networks that
would be created. When Sir David Hancock wisited Brussels
recently he discussed the idea infeormally with Hywel Jones and
David William=en in the Commission and received a favourablae
response.

This idea is in addition to, and independent of, Robert
Jackson's proposals for closer links between educaticn policy
makers in Member States, which were welcomed at a recent informal
Council in Beogiva, and the development of informal seminars for
that purpose are being pursued separately.

If you agree that we should pursue the idea, I suggest that
the next step should be to take socundings of other Member
States. I do not want to do this through my Department's
contacts with Education Ministries, because these might see the
idea as an attack upon the work of the Education Committee and
respond defensively. We need instead to get into Ministries at
Ministerial or Permanent Secretary leavel, wherever we can best
ensure that the idea will be considered on its merits. Would you
be prepared to ask our posts in the other eleven capitals to make
this approach?

In making the approach it will, of course, be important to
avoid suggesting that our ocbjective is closer monitoring of and
resistance to the development of Community competence. Instead
we should take the line that the Delors speech and the
Commission's medium-term guidelines make it clear that there will
have to be increasing cooperation and exchange of information
between Member States in education, with opportunities to learn
of each others' and the Commission's thinking at an early stage.
To this end the networks that exist already could usefully be
reinforced by regular informal meetings at a senior level under
Commission chairmanship. The UK understands informally that the
Commission would be happy to go along with this idea, but does
not wish to be seen to propose it itself in case it is thought to
be empire building. If there were support from other Member
States, the UK would be prepared to propose the idea itself.
Alternatively, we could suggest to the French that they should
make the proposal if that made it more likely that we should gain
their support during their Presidency.

It would be important to stress also that these meetings ;
would serve no purpose unless Permanent Secretary equivalents or
their deputles wers prepared to attend such meetings. Mestings
would not achieve their purpose if attendance were delegated to
those who normally attended the Education Committee.

1 am copying this letter to the Prime Minister, Sir Robin
Butler and Sir David Hannay.




FRIME MINISTER
NATIOMAL CURRICULUM: INTERIM HISTORY FROPOSALS

I have receivad the interim report from the History Working
Group, outlining a provisional framework for the teaching of

history within the National Curriculum. I enclose a copy.

Overall the report is clear and helpful. The proposed

s

attainment targets jgﬁéxpfagér emphasis to historical
understanding and interpretation, as well as to the skills of

i e
collecting, analysing, and presenting evidence. The

programmes’® of study provide for a solid foundation of
knowledge, with a compulsory core of British, European and
world history taking up over half of the history curriculum,
which should ensure that all pupll= are taught the
eggentials. The proposals offer some flexibility for schools
to choose from a range of other specified themes in support
of the core, and for study of local history within
prescribed ground rules. The programmes follow a broadly
chronological sequence which will help pupils to get a clear
grasp of time.

But there are two aspects in particular which I would wish
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the Group to consider very carefully in taking forward its

work. First, the attainment targets do not specify the

factual knowledge - dates, events, people - that pupils
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should have, but rely instead on the statutory programmes of
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study to secure that pupils do know their history. This
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approach means that the programmes must spell out more fully

and precisely the factual knowledge that must be taught to

pupils of different abilities and of different stages. In

that way, the knowledge regquirements can be built into the

testing arrangements and pupils can then demonstrate that

they do understand and can use that knowledge. 1 regard this

as ezsential.
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Secondly, at present, the programmes for the primary school
key stages 1 and 2 look th%g:mn British history; we must have
a firm foundation for that from the earlliest years.

Peter Walker and I propose to publish the report on Thursday
13 July giving it a general welcome but accompanying it with
a letter to the Chairman of the Group - Commander Michael

k__EE:U..M':::iE-Is Watson -raising these two issues, I attach a draft
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of the letter I propoge to send and I shall also discuss with
Michael Saunders Watson the points we want his Group to take
into account in producing its final report at christmas this
year. I shall encourage him to seek reactiong to this
interim report so that we can then better gauge the
acceptability and feasibility of the Group's proposed
approach.

I should be grateful to know as soon as possible whethar you
are content for us to proceed on this basis. I am copying
this letter to Peter Walker, Malcolm Rifkind, Tom King,
Geoffrey Howe, Douglas Hurd, Norman Fowler and to 5ir Robin
Butler.
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KB 4+ July 1989
DEFARTMENT OF EDUCATION AND SCIENCE

(Approved by the 8/5 and

signed in his Absence].




DRAFT LETTER TO THE CHAIRMAN OF THE HISTORY WORKING GROUFP

Thank you for your letter of 27 June enclosing the interim
report of the National Curriculum History Working Group.

The Secretary of State for Wales and I are very grateful to
the Group for a clearly presented and carefully argued
report. We are publishing it today, together with this
letter. Subject to the points below, the Group should build
on its provisional outline in develcping complete and
detailed recommendations for attainment targets, programmes
of study and related assessment arrangements, for inclusion
in its final report at Christmas. You will of course also be
taking account of publiec reaction to the interim report, and
I know that you will want to make sure that the Group's
recommendations are such that they can be easily implemented

in schools.

I would ask the Group to give special attention to the
following in its further work. PFirst, the attainment targets
must make clear that understanding and skills should be
firmly based on the acguisition of knowledge, and on a clear
grasp of the chronological map.

secondly, the Group has decided to include the content of
historical knowledge in the programmes of study only. But
teachers will need to know precisely what is to be taught to
pupils of different abilities at different stages. Your
Group will therefore need to prepare detailed programmes of
study for all the history units. These should spell out
fully and precisely the additional or more advanced content
of knowledge - including dates, events and people - that must
be taught to pupils working towards each successive level of
attainment. In this way we can ensure that pupils are
properly assessed and can demonstrate the leavels of
unjerstanding and skill defined in the statements of
attainment. You should consult the School Examinations and
Assesesment Council in formulating your full proposals.




Thirdly, the framework of programmes of study, particularly
for key stages 1 and 2, does not at present appear to give
sufficient emphasis to British history to ensure that a fimm
foundation is laid in the earliest years of schooling. The
Group should accordingly consider how best to give British
history a more prominent place. You may consider that some
of the thematic history study unite should focus more on

British experience.

Other issues which I should be glad if the Group could
axamine further, in cconsultation as necessary with the
National Curriculum Council and SEAC, and in the light of
publie reaction to the interim report, include:

{a) the need to ensure that statements of attainment are
in all cases sufficiently precise, specific and

wall-pitched for assessment purposes. I hope that

the Group will consider the ceopious use of examples
to illustrate what is wanted at different levels of
attainment ;

the detailed assessment issues listed in paragraph
6.9 of the interim report - in particular, how
pupils' display of factual knowledge should be
treated for assessment purposes.

I am sure that in undertaking your further work you will
continue to liaise cleosely with the History Committee for
Wales.

I am well aware of the very considerable amounts of time and
of thought that have gone into the production of this report,
and am most grateful for that. I look forward to receiving
your final report by Christmas.




Frem Commander L. M. M. Saunders Watson, D.I,.

a " Rockingham Castle Market Harborough Leicestershire
Telephone  Rockingham (0536) 770326 (Office TT0240) LEIS 8TH

The Rt Hon Kenneth Baker Mp The Rt Hon Peter Walker MP
Secretary of State for Secretary of State for Wales
Educatisn and Science

27 Juna 1989
Dear Secretaries of State

I attach herewith the interim report of the National Curriculum
History Working Group. The report sets out our views on the
contribution which history should make to the school curriculum
and outlines our provisional thinking on attainment targets,
profile components, and programmes of study together with other
related matters.

Our aim has been to devise a course of schaol history which will
equip pupils with the historical knowledge, understanding, and
skills to enable them to play their part as informed citizens of
the 21st century. We have built on best practice in teaching
today to draw up a course structure which blends historical
skills and content in a way that we believe will he interesting
and enjoyable for pupil and teacher alike, while at the same time
raising standards of teaching and achievement.

In particular we stress the importance of historical knowledge
and we have proposed a core programme with British history at its
centre but which includes European and world history.
Additionally we have proposed a range of related themes from
among which schools can exercise some choice. We have left rocm
for a further set of themes to be designed by the schools
themselves, drawing on their own particular expertise and on
local history, within specified ground rules. The programme is
based on a broadly but not inflexibly chronoleogical approach in
each key stage. The end result, we trust, is a cour=e which is
broad in its coverage, balanced in its approach, and cocherent in
its structure, ensuring progression throughout the years of
compulsory schooling.

We have addressed the issue of assessment. This is erucial in
evaluating what pupils have learnt and we are satisfied that our
proposals are capable of being assessed. It iz however a complex
area and we wish to give it more detailed consideration in the
coming months. We have also looked at the links between history
and the rest of the school curriculum.




We hope that the report conveys some of the excitement we fes)
at this opportunity to restore history to its rightful place in
the schoel curriculum. We do appreciate however that many of our
proposals break new ground and that their success will ultimately
depend on teachers' ability to implement them. This has
considerable implicatiens for initial teacher training, in-
service training, and the provision of new resource material. We
have been struck by the dedication and enthusiasm of many school
history teachers and we are confident that, given the help that
they will undoubtedly require, they will respond to the
challenge,

Throughout our deliberaticns I have kept in close touch with my
colleague, Professor Rees Davies, Chairman of the History
Committee for Wales. I enclose a letter he has written to me in
Support of our proposals. I am indebted to him and his committee
for the help they have given us. In particular I should like to
single out Dr Gareth Elwyn Jones who serves on both bodies and
has done much to keep us both in step.

We still have a great deal to dao to build on and refine our
Proposals. We hope you will feel able to publish this report and
we look forward ta receiving comments on it which will inform our
future work.

Yours sincerely

ﬁmk&\ (Aj’,ﬂﬁlﬁ




National Curriculum: Y Cwricwiwm Cenedisethol:

Higtory Committes for Wales, Pwyligor Hanes Dros Gymru,

Crown Offices, Swyddfeydd y Goron,
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Cardiff CF1 aNG. Caerdydd CF1 ang.
T 102232) 825565 or 823477

13th June 1989

Dear Chairman,

We are grateful to the History Working Group for sharing with the
History Committee for Wales its preliminary views on Profile Com-
ponents, Attainment Targets and Programmes of Study, A8 yOou are
dAwaATE, We are not reguired in our Preliminary Advice to comment on
these issues. In our Final Report, however, we are required to
'set out and justify a balanced and complete currieulum for history
in Wales' and to do so within a framework of Attainment Targets and
Programmes of Study, It is natural, therefore, that the History
Committee for Wales should have given some preliminary thought to
Lhe ways in which its recommendations on ithe curriculum for history
can be brought within the framework laid dewn by the Education
Heform Act, 18988,

I write to say that the History Committee for Wales has considered
closely on two occasions the preliminary recommendations of the
History Working Group on the relationship between Attainment Tar-
Fets and Levels on the one hand and Programmes of Studv cn the other.
I ar glad to revort that the Corrittee endorses fully the preliminary
recormendations of vour Groun on this issue. In particular my
Committee agrees that the Programmes of Study should embody, in bread
terms, the body of historical knowledpge and the differeptiation as
between higher, lower and averape attainers in the key stage for
which each specific Programme of Study is desipned, while the Attain-
ment Targets and their associated Attainment Levels specify the
understanding and skills which a =upil ¢an achieve in history at each
level, The History Committee for Wales also aprees that Statements
of Attainment should be drawn up to ensure that pupils achieve the
Attainment Tarpets by drawing on the subject matter in the Programmes
of Study, We are persuaded that this is the way in which the intepg-
rity and excilitement of history as a school subject can be praserved
and the framework of the Natiomal Currieulum as indicated in the
Education Reform Act 1988 protected,

I thought you would like early notice of the views of the History
Committee for Wales on this important matter,

Yours sincerely,
14 J{ 'év-ﬁ,yl-{.-i'
R.R.Davies, F.B.A.,

Chalrman, lational Curriculum
History Committee for Wales

Cdr L.11.Y, Saunders Tatson,
Chairman, History Working Groun,
Schools Branch 3,

Department of Education & Science.
Elizabeth House, York Road,

London EE1 TPH,
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From the Private Seerebai 7T July 1989

HATTIONAL CURRICULUM:
PROPOSALS FOR WELGH

Thank you for vour letter of 5-July

which the Prime Minister has noted without
comment.

PAUL GRAY

5 R Williame Esg
Welsh OFEfice
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NATIONAL CURRICULUM: PROPOSALS FOR HEL?F 1/

Thank yvou for your letter of 26 June. “In today's
anncuncement of the Working Group's report my Secretary of
State included the following statement in the press notice:

"Under the Bducatlionm Reform Act, the Secretary of State can
exaenpt schools from these requlrements. These powers will
be used sensitively and with understanding after we have
liztened to all thoze who take part in our consultation
exercisae”.

5 R WILLIAMS

FPaul Gray Esg
FE/Prime Minister
10 Downilng Street
LONDON ShWl







10 DOWNING STREET
LONDON SWIA 244

Fromm the Privare Seceelary 3 July 1989

FRIERN BARNET COUNTY SCHOOL:
HMI INSFECTION REPORT

Thank you for your letter of 30 June
encloging a copy of the HMI Inspection Report
on Friern Barnet County School. The Prime
Minister was grateful for this and has noted
the report.

PACL GRAY

Jonn Ratcliff, Esqg.
Department of Education and Seience
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NATIONAL CURRICULUM: PRCPOSALE FOR WELSH

Thank vou £or sending me 2 copy of your minuce of 13 June o the
Frime Minister.

I see no difficulties in your accepting the Wslsh Werking
Group's report as the basis for your propesals for coasultation,
H:ugh I em sure you are right to call for meore woerk to improve

ST

ae precisicn of the statements of attalnmenc. I ho.= taac wou

e

p'npﬂfe that a separate attainment target fcr haqca---; g Eoollic
be added. I am surprised however that vou do nOC a.is0 DIOROSe a
separate attainment target for spelling, to match what we have
put into our statutory Orders and Sroposals for ,::l_ah as well
as progosing a handwriting attainment target - particularly 2z
the latter might ba thought to be covered by the Englisk
attairment targets, whilst spelling will not.

I think it would be nelpful to invite advice frcm the Sched
Examinations and Assessment Council on what seam To T& tO
difficult assessment and reporting implications, scme ci

extend beycnd Welsh. 1 have in mind for example the Eau*va
envisaged betwean the statements of attaimment for core Wel

for Welsh as a second language, the dual certificatich
arrangements at GCSE, and the comparative lack of dirZfarente
batwean levels in the prugrammes EF “tudy The Naticnal
curricilum Cotunetl for Wale= K rtoo,
could usefulliy be asked £o advlse on Few far tne differences of
approach between the Welsh proposals and those for English in key
stages 2-4 are justified by Lﬁtr-nsic differences betwsen tie two
languages and existing provision for them., Examples here include
the treatment of bilingual pupils, the relative weighting of oral




skills, and the emphasis given to information techno
drama.

More generally, we must both be ready to defend any subscantial
diffarances between the Welsh and English proposals on grounds of
the distinctive characteristics of Welsh. My ofificials will be

-
glad to discusa this further with yours.

I am copying this letter to the Prime Minister, Malcolm Rifkind,
Tom Eing and to 8ir Robin Butler.













